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Purpose

The purpose of this booklet is to facilitate communication among Student Teachers, Cooperating
Teachers, and University Supervisors. It is also intended to help clarify the deatdnihg

experience in special education for all the participants. It provides general guidelines for student
teaching, explains the University supervision procedures and forms, and provides resources for
observations and evaluations to be done by CabipgrTeachers and University Supervisors.
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GONZAGA

UNIVERSITY
SCHOOL OF EDUCATION

Dear Cooperating Teacher,

The Department of Sp&l Education of Gonzaga University is pleased to have one of our Student
Teachers assigned to you for the student teaching experience. You have consented to assume one of
the most responsible and influential positions in teacher preparation. Undguydamce, one of our
students completes the final phase in becoming a special education teacher and refines the skills and
attitudes that will be utilized in a teaching career.

It is our wish that this be as instructive and rewarding an experiencesilsi@dsr all involved.

Accepting a Student Teacher allows you the opportunity to become acquainted with the candidate and
the candidate's attitudes, knowledge, skills, and potential. This will enable you to provide the kind of
analysis, feedback, infoamt i on sharing, planning, and evaluat
professional development.

This handbook will provide you with overall guidelines regarding student teaching, but we want you to
use your discretion and professional judgmeut thiat of the University Supervisor's to develop an

effective and positive learning experience for the Student Teacher. We want the Student Teacher to
demonstrate positive, measur abl e outcomes in al
of disabilities or differences.

If there is any way in which the University Supervisor can be of assistance or if any problems or
guestions arise, please do not hesitate to call882® or 3233470). Thank you for your assistance
and support.

Sincerely,

Randy L. Williams, Ph.D.
Chairperson and Professor
Department of Special Education



The University Experience
Themes and Mission
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Gonzaga University
School of Education Mission

The mission of th&chool ofEducationis to prepare socially responsive and discerning practitioners to

serve their community and profession.

¢ We model and promote leadership, scholarship and professional competence in multiple

specializations.
e We support an environment that is dbaging, inclusive, reflective, and collegial.

e We foster inquiry, intellectual creativity, and evidefised decision making to accept the

challenges facing a global society.

e We provide academic excellence in teaching, advising, service, and scholfshipomote,

support and respect diversity

The School of Educationpholds the tradition of humanistic, Catholic, and Jesuit education.

The School of Education has further selected the theme of leadership as a wstd{@mgent. This
theme provides a point of concentration for carrying out the mission.



School of Education Theme

Gonzaga University School of Education encourages all students to achieve their leadership potential.
Leadership derives from ¢hability to provide insightful direction, facilitates problem solving and
decisionmaking, and merits the respect of others.

Gonzaga fosters such leadership by promoting academic excellence in educational scholarship, by
requiring the attainment of prafsional competence, and by encouraging conscientious servige to
othersguided by moral responsibility and respect for human individuality.

Department of Special Education Theme

The Department of Special Education's theme emphasizes the main compotientSabiool of

Education Mission, which in turn reflects the University Mission Statement. These foci include
leadership, academic scholarship, professional competence, and service to others. These components
are italicized in the Theme statement whiglofws, in order to illustrate their compatibility with the

School of Education’s Mission.



Department of Special Education Theme

The education of individual learners is a science as well as aAgptications of the scientific metth
and established principles of learniage critical for improving the educational outcomes for all
individuals, regardless of disability or differences, such as race, religion, or cultural. Education
extends beyond the cognitive domain to include dp@ad communication, physical development,
social skills, activities of daily living, and vocational training. Likewise, education goes beyond
classroom settings as learning continues in social contexts, residential settings, and the workpla

ce. The

educdion of every individual must consider that person's specific strengths, desires, and needs and be

planned in the context of the individual's family, community, and legal rights.

The special education practitioner, therefore, must be preparedrtorbehan a competent instructor
The special educator must be equipped to communicate well with other professionals, to provide
informed and ethical advice to families, and to act as an advocate for the full inclusion of all

individuals within the cultureLeadership in the special education profession is established only when

the special educator also continues to be a scholar and researdable of critically evaluating
teaching strategies and materials, careful in identifying effective proceduresiandrai skillful in
communicating these findings to the professional community.

Leadership in special education is established through rigorous trainittge fundamental language
and legal issues of the profession, in assessment and evaluation,basiatdest practices, in
communication with families and professionals, and in applied research and critical analysis of

research. Training must emphasize experience and application with learners who are typical, ag well as

atypical, and must be accompeahiby continuous monitoring and feedback. Finally, such leadersh

preparation is successful only when it&ried out by committed, practicing professionals who model

these values, attitudes, knowledge, skills, and qualities of leadership

Ip




The Special Education Model

Gonzaga's special education model is best illustrated using the analogy of a tree (see opposite page).
The tree springs from the rich soil of educational research and is rooted in effectivaskda

educational approaches dexd from Applied Behavior Analysis, Direct Instruction, and Precision
Teaching as well as other areas of applied research and Best Practices.

Knowledge from these sources is best transmitted to students through a solid foundation (the trunk) of
studentinstruction and experiences including a modified Personalized System of Instruction, emphasis
on field experience, utilization of current technology, and competence in both library and applied
research.

Gonzaga's model seeks the establishment of vadittitsides and skills essential to the effective
deliverance of special education. Values, represented by the tree's branches include family and child
advocacy, full inclusion of all children, family involvement in decision making and education, and the
right to ethical and effective treatment. Specific professional skills required arbadaiz classroom
management, implementation of effective intervention strategies and instructional methods, use of
current technology, working knowledge of disabiltieompetency in assessment, and effective use of
this information in the development of individualized educational programs. Finally, values, attitudes
and skills contribute to the ability to collaborate with other professionals, paraprofessionals, and
parents in the planning and delivery of effective and responsive educational services to children and
youth.

The professional who develops from such preparation continues to engage in activities that contribute
to the field. The tree's leaves repressaw growth from their research, service, and professional
development. The results of these activities, the dissemination of information, the development of new
and effective procedures, and the training of other professionals, are like leaves wibabkfadl the

ground, revitalizing the body of educational research from which the tree draws nourishment.
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CEC Code of Ethics and Standards of Practice

Code of Ethics for Educators of Persons with Exceptionalities

We declare the following principles to be the Code of Ethics for educators of persons
with exceptionalities. Members of the special education profession are responsible for
upholding and advancing these principles. Members of The Council for Exceptional
Children agree to judge and be judged by them in accordance with the spirit and
provisions of this Code.

A. Special education professionals are committed to developing the highest
educational and quality of life potential of individuals with exceptionalities.

B. Special education professionals promote and maintain a high level of competence
and integrity in practicing their profession.

C. Special education professionals engage in professional activities which benefit
individuals with exceptionalities, their families, other colleagues, students, or research
subjects.

D. Special education professionals exercise objective professional judgment in the
practice of their profession.

E. Special education professionals strive to advance their knowledge and skills
regarding the education of individuals with exceptionalities.

F. Special education professionals work within the standards and policies of their
profession.

G. Special education professionals seek to uphold and improve where necessary the
laws, regulations, and policies governing the delivery of special education and related
services and the practice of their profession.

H. Special education professionals do not condone or participate in unethical or illegal

acts, nor violate professional standards adopted by the Delegate Assembly of CEC.

CEC Standards for Professional Practice Professionals in Relation to Persons with
Exceptionalities and Their Families.

Instructional Responsibilities

Special education personnel are committed to the application of professional expertise
to ensure the provision of quality education for all individuals with exceptionalities.
Professionals strive to:



1. Identify and use instructional methods and curricula that are appropriate to their
area of professional practice and effective in meeting the individual needs of persons
with exceptionalities.

2. Participate in the selection and use of appropriate instructional materials,
equipment, supplies, and other resources needed in the effective practice of their
profession.

3. Create safe and effective learning environments which contribute to fulfillment of
needs, stimulation of learning, and self-concept.

4. Maintain class size and case loads which are conducive to meeting the individual
instructional needs of individuals with exceptionalities.

5. Use assessment instruments and procedures that do not discriminate against
persons with exceptionalities on the basis of race, color, creed, sex, national origin,
age, political practices, family or social background, sexual orientation, or
exceptionality.

6. Base grading, promotion, graduation, and/or movement out of the program on the
individual goals and objectives for individuals with exceptionalities.

7. Provide accurate program data to administrators, colleagues, and parents, based
on efficient and objective record keeping practices, for the purpose of decision
making.

8. Maintain confidentiality of information except when information is released under
specific conditions of written consent and statutory confidentiality requirements.

Management of Behavior

Special education professionals participate with other professionals and with parents
in an interdisciplinary effort in the management of behavior. Professionals:

1. Apply only those disciplinary methods and behavioral procedures which they have
been instructed to use and which do not undermine the dignity of the individual or the
basic human rights of persons with exceptionalities, such as corporal punishment.

2. Clearly specify the goals and objectives for behavior management practices in the
persons' with exceptionalities Individualized Education Program.

3. Conform to policies, statutes, and rules established by state/provincial and local
agencies relating to judicious application of disciplinary methods and behavioral
procedures.



4. Take adequate measures to discourage, prevent, and intervene when a colleague's
behavior is perceived as being detrimental to exceptional students.

5. Refrain from aversive techniques unless repeated trials of other methods have
failed and only after consultation with parents and appropriate agency officials.

Support Procedures

1. Adequate instruction and supervision shall be provided to professionals before they
are required to perform support services for which they have not been prepared
previously.

2. Professionals may administer medication, where state/provincial policies do not
preclude such action, if qualified to do so or if written instructions are on file which
state the purpose of the medication, the conditions under which it may be
administered, possible side effects, the physician's name and phone number, and the
professional liability if a mistake is made. The professional will not be required to
administer medication.

3. Professionals note and report to those concerned whenever changes in behavior
occur in conjunction with the administration of medication or at any other time.

Parent Relationships

Professionals seek to develop relationships with parents based on mutual respect for
their roles in achieving benefits for the exceptional person. Special education
professionals:

1. Develop effective communication with parents, avoiding technical terminology,
using the primary language of the home, and other modes of communication when
appropriate.

2. Seek and use parents' knowledge and expertise in planning, conducting, and
evaluating special education and related services for persons with exceptionalities.

3. Maintain communications between parents and professionals with appropriate
respect for privacy and confidentiality.

4. Extend opportunities for parent education utilizing accurate information and
professional methods.

5. Inform parents of the educational rights of their children and of any proposed or
actual practices which violate those rights.

10



6. Recognize and respect cultural diversities which exist in some families with persons
with exceptionalities.

7. Recognize that the relationship of home and community environmental conditions
affects the behavior and outlook of the exceptional person.

Advocacy

Special education professionals serve as advocates for exceptional students by
speaking, writing, and acting in a variety of situations on their behalf. They:

1. Continually seek to improve government provisions for the education of persons
with exceptionalities while ensuring that public statements by professionals as
individuals are not construed to represent official policy statements of the agency that
employs them.

2. Work cooperatively with and encourage other professionals to improve the
provision of special education and related services to persons with exceptionalities.

3. Document and objectively report to one's supervisors or administrators
inadequacies in resources and promote appropriate corrective action.

4. Monitor for inappropriate placements in special education and intervene at
appropriate levels to correct the condition when such inappropriate placements exist.

5. Follow local, state/provincial, and federal laws and regulations which mandate a

free appropriate public education to exceptional students and the protection of the
rights of persons with exceptionalities to equal opportunities in our society.

Professional Employment Certification and Qualification

Professionals ensure that only persons deemed qualified by having met
state/provincial minimum standards are employed as teachers, administrators, and
related service providers for individuals with exceptionalities.

Employment

1. Professionals do not discriminate in hiring on the basis of race, color, creed, sex,
national origin, age, political practices, family or social background, sexual orientation,
or exceptionality.

2. Professionals represent themselves in an ethical and legal manner in regard to their
training and experience when seeking new employment.

11



3. Professionals give notice consistent with local education agency policies when
intending to leave employment.

4. Professionals adhere to the conditions of a contract or terms of an appointment in
the setting where they practice.

5. Professionals released from employment are entitled to a written explanation of the
reasons for termination and to fair and impartial due process procedures.

6. Special education professionals share equitably the opportunities and benefits
(salary, working conditions, facilities, and other resources) of other professionals in
the school system.

7. Professionals seek assistance, including the services of other professionals, in
instances where personal problems threaten to interfere with their job performance.

8. Professionals respond objectively when requested to evaluate applicants seeking
employment.

9. Professionals have the right and responsibility to resolve professional problems by
utilizing established procedures, including grievance procedures, when appropriate.

Assig nment and Role

1. Professionals should receive clear written communication of all duties and
responsibilities, including those which are prescribed as conditions of their
employment.

2. Professionals promote educational quality and intra- and interprofessional
cooperation through active participation in the planning, policy development,
management, and evaluation of the special education program and the education
program at large so that programs remain responsive to the changing needs of
persons with exceptionalities.

3. Professionals practice only in areas of exceptionality, at age levels, and in program
models for which they are prepared by their training and/or experience.

4. Adequate supervision of and support for special education professionals is provided
by other professionals qualified by their training and experience in the area of
concern.

5. The administration and supervision of special education professionals provides for
clear lines of accountability.
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6. The unavailability of substitute teachers or support personnel, including aides, does
not result in the denial of special education services to a greater degree than to that of
other educational programs.

Professional Development

1. Special education professionals systematically advance their knowledge and skills
in order to maintain a high level of competence and response to the changing needs
of persons with exceptionalities by pursuing a program of continuing education
including but not limited to participation in such activities as inservice training,
professional conferences/workshops, professional meetings, continuing education
courses, and the reading of professional literature.

2. Professionals participate in the objective and systematic evaluation of themselves,
colleagues, services, and programs for the purpose of continuous improvement of
professional performance.

3. Professionals in administrative positions support and facilitate professional
development.

Professionals in Relation to the Profession and to Other Professionals To the
Profession

1. Special education professionals assume responsibility for participating in professional
organizations and adherence to the standards and codes of ethics of those organizations.
2. Special education professionals have a respon sibility to provide varied and exemplary
supervised field experiences for persons in undergraduate and graduate preparation
programs. 3. Special education professionals refrain from using professional
relationships with students and parents for personal ad vantage. 4. Special education
professionals take an active position in the regulation of the profession through use of
appropriate procedures for bringing about changes. 5. Special education professionals
initiate, support, and/or participate in research r  elated to the education of persons with
exceptionalities with the aim of improving the quality of educational services, increasing
the accountability of programs, and generally benefiting persons with exceptionalities.
They:

a.
Adopt procedures that protect the rights and welfare of subjects participating in the
research.

b.

Interpret and publish research results with accuracy and a high quality of scholarship.
C.

Support a cessation of the use of any research procedure which may result in
undesirable consequences for the participant.

d.

Exercise all possible precautions to prevent misapplication or misutilization of a
research effort, by self or others.

13



To Other Professionals

Special education professionals function as members of interdisciplinary teams, and
the reputation of the profession resides with them. They:

1. Recognize and acknowledge the competencies and expertise of members
representing other disciplines as well as those of members in their own disciplines.

2. Strive to develop positive attitudes among other professionals toward persons with
exceptionalities, representing them with an objective regard for their possibilities and
their limitations as persons in a democratic society.

3. Cooperate with other agencies involved in serving persons with exceptionalities
through such activities as the planning and coordination of information exchanges,
service delivery, evaluation, and training, so that duplication or loss in quality of
services may not occur.

4. Provide consultation and assistance, where appropriate, to both regular and special
educators as well as other school personnel serving persons with exceptionalities.

5. Provide consultation and assistance, where appropriate, to professionals in
nonschool settings serving persons with exceptionalities.

6. Maintain effective interpersonal relations with colleagues and other professionals,

helping them to develop and maintain positive and accurate perceptions about the
special education profession.

14



The Special Education Prgram

In addition to the University common core, the Bachelor of Education in Special Education has its own
School of Education core requirements and requires specialized courses for the major. Undergraduate
students who are intending to teach typicatiynplete the elementary education certification program

as well. Additionally, students may add endorsements in early childhood special education or reading.
The State of Washington further requires teachers majoring in special education to acquirs 29 hou
coursework in an academic area outside of education. Gonzaga students usually complete 20 hours
approved by the psychology department.

Students completing the Master of Education in Special Education enroll in core required courses and
then spedllize in one of three tracks: one track, Functional Analysis, is for students who seek

advanced clinical and technical skills, a second track is for persons wishing to teach early childhood
special education, and a third track is for students whose badegjeee was completed elsewhere or

was not in special education. Often, students in this third track complete additional field experience

and student teaching to add an endorsement in special education. In addition, other courses needed for
certification are recommended.

Practicum experiences are an essential component of the special education program and accompany
many of the courses. Additionally, practicum experiences and student teaching placements are
required for students seeking endorsemespeétial education. Typically, a student is placed for

special education student teaching after the student has already successfully completed student
teaching in a regular classroom. However, in response to significant teacher shortages, as of fall 2001
an undergraduate or graduate student may complete teacher certification with a primary endorsement
in special education only.

The Department of Special Education provides a carefully planned program which meets the standards
of the National Council foAccreditation of Teacher Education (NCATE) requirements, Council for
Exceptional Children (CEC) guidelines, the Washington Administrative Codes (WACs) for
endorsement in special education, and the National Association of State Directors of Teacher
Educaton and Certification (NADSTEC) standards.
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Primary Research Base
Gonzaga's program emphasizes a-thatsed approach for the instruction of individuals with
disabilities (McLaughlin, T. F., Williams, B. F., Williams, R. L., Peck, S. M., Derby, K.Bjbrdahl,
J. M., & Weber, K. M., 1999; Williams, B., McLaughlin, Williams, R., Howard, & Marchand
Martella; 1993; Williams, B., McLaughlin, Williams, R., & Howard; 1991). The major curriculum
concentrates on principles of learning, effective teachingguures and instructional materials,
continuous evaluation of child progress, and critical analysis of current educational research and best
practices. An extensive database in special education supports Gonzaga's focus on four major
methodologies:

Applied Behavior Analysis. Students are taught the basic principles of learning, trained to
institute effective and systematic procedures, required to state precise goals and objectives, and
prepared to collect objective data in an ongoing manner to datestident/client progress (Alberto
& Troutman, 2001; Baer, Wolf, & Risley, 1968, 1987; O'Leary & O'Leary, 1977; Skinner, 1953, 1957;
SulzerAzaroff & Mayer, 1986). After completing an introductory course in special education,
students complete a classApplied Behavior Analysis which is a prerequisite for most other required
courses. The texElementary Principles of Behaviot Ed.(Malott, R., Malott, E; and Trojan, 2000),
is used to teach and promote student mastery of behavioral definitions angtanding and mastery
of principles of learning and procedures based upon those principles. Students learn to define
behaviors objectively and to evaluate effects of intervention strategies on child outcomes on a
continuous basis. Based on child outcenbe students make data based decisions to benefit children.
The same behavioral definitions are used by all faculty in all the special education courses that follow.
Typically, during their junior year, students take an advanced course in Appliedi®@ednaalysis
called Classroom Management (Alberto & Troutman, 2000). Courses require students to complete an
applied research study to remediate socially significant problems of a child or children. In addition, as
part of the requirements of Assessmiarspecial Education, students must complete a diagnostic
probe within a brief reversal design for a higgk child (low-income and possible disabilities).
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Direct Instruction of Basic Skills. Students learn to sequence skill introductan@sent new
concepts directly, provide modeling and relevant examples, guide repeated practice, test for mastery,
and program for discrimination and review (Abt Associates, 1977; Engelmann & Carnine, 1982;
Engelmann, Becker, Carnine, & Gersten, 1988; K& Carnine, 1991; Stein, Silbert, and Carnine,
(2000). Students are required to complete two thredit courses: one in Direct Instruction Reading
(Carnine, Silbert, & Kameenui, 2001) and one in Direct Instruction Math (Silbert, et al., 1997). In
addtion, Direct Instruction language, spelling, and social skills training are included in course content
in other required courses. Students complete several-taged teaching simulations in Direct
Instruction Reading and implement multiple teachingfart s f or chi |l dren after
levels with a pretest and verifying positive child outcomes with a posttest. In the Direct Instruction
Math course students 1.) identify a child's problem area in math via a brief pretest, 2.) trydiateeme
the problem area using a Direct Instruction Math format, and 3.) determine the effectiveness of the
format with a posttest to show child outcomes.

Precision Teaching. Students learn to pinpoint behavior, design instructional programs,
evaluate leaning continuously, analyze data, and make instructional decisions based on child
outcomes (Auerbach, 1985; Lindsley, 1991, 1992; Haring, Lovitt, Eaton, & Hansen, 1978;
Kunzelmann, Cohen, Hutten, Martin, & Mingo, 1970; Lovitt, 1989; White & Haring, 198@)dents
are required to enroll in a threeedit course exclusively concentrating on Precision Teaching and
students are exposed to Precision Teaching methodology in the Classroom Management Course.
Students take Precision Teaching as seniors or gedtiatents just before student teaching and they
must complete an applied research projection in their student teaching classroom to demonstrate

positive student outcomes.

Personalized System of Instruction.Faculty utilize components of the Personali&ystem
of Instruction which have consistently resulted in improved student learning and performance (Buskist,
Cush, & DeGrandpre, 1991; Hursh, 1976; Johnston, 1975; Keller, 1968; Lowry, 1988; Sherman, 1974,
1992; Williams, 1976). These components ineluditten study questions, frequent quizzing over
small units of material, and the provision of quiz/exam retakes and remedial tutoring to facilitate
mastery of learning. In addition, several courses require active student responding in the form of
complding guided notes and answering questions in class on response boards.

17



Wisdom of Practice
Professional standards and best practices further impact the design and content of the Special
Education program. A number of courses and experiences addeesc educational issues.

Integration. In support of legal and ethical rights of all people, Gonzaga students are
encouraged to support integrated education settings serving persons with or without disabilities and
involving the full inclusion of thpersons, as appropriate, regardless of the severity of the disability
(Lipsky & Gartner, 1987; Stainback, Stainback, & Forest, 1989; Wang & Walberg, 1988;
Wolfensberger, 1982). They are also encouraged to work closely with parents in the planning and
provision of services. The required course, Mainstreaming emphasizes a thorough knowledge of legal
issues, requires a demonstration of appropriate multidisciplinary planning, and places a heavy
emphasis on family involvement (Turnbull & Turnbull, 1998)eview papers written by students in
this course have included topics as varied as the following: "Litigation on passive euthanasia for
infants with severe disabilities;" "Legislative changes in providing vocational training for individuals
with disabilities;" and "Methodological strategies for maximizing integration of students with
disabilities into the regular classroom."”

Identification and assessment.Since students must have a thorough knowledge of disabling
conditions, and their symptoms and treahts, students are required to enroll in Psychology of the
Exceptional Child (Heward, 2001) and assessment (McLoughlin & Lewis, 1990). The undergraduate
program begins with exposure to the many specialists who serve persons with disabilities and
awarenes of the varied services which are provided. Professionals from the field speak to students
regarding various disabling conditions and treatment programs and offer practicum experiences in a
variety of settings.

Students enroll in assessment as advanoddrgraduate or graduate students. The course emphasizes
the use of formal and informal evaluation instruments, writing appropriate testing reports, and
interpreting clinical significance (McLoughlin & Lewis, 1990). Students have handxperiences
actually testing high risk students (e.g., low income) with or without disabilities and work in
cooperative groups to design appropriate interventions based on test results of child behavior.

Technology. All students are required to pass a competerstydietake at least one course on
computer and related technology through the School of Education's Department of Teacher Education.
Regarding technology, both departments focus on the use of technology to meet the particular needs of
students and educaty the use of microcomputers for accessing Internet resources and information
and as teaching devices in the classroom (Rathje, 1989). This computer technology experience assists
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Student Teachers and graduate students when they intern in classrddatsrawhen they become
teachers. Many exemplary instructional programs are demonstrated, such as Systems Impact's
interactive videodisc on decimals (Peterson, Hofmeister, & Lubke, 1988). Across the Special
Education programs, student are required toatestrate progressively more skills in computer and
other technology.

Technology is further encouraged through modeling provided by the faculty who also make extensive
use of computers and media equipment in course preparation, instruction, and reporgl. ke

Students in most courses are required to integrate curricular content with appropriate technology, e.qg.,
word processing, databases, graphic programs, accessing research and resources via the web, etc.

Practicum experience. In most of the corses, students are required to complete practicum
work or applied research projects with children or adults who have disabilities and/or have other
diverse characteristics. This enhances generalization of course concepts and procedures to the
applicationlevel in the field, under the supervision of teachers and specialists. In this way, discussions
in courses will often focus on adapting and applying procedures in effective and practical ways.
Students are required to take at least three and strongiyraiged to take additional practicum
courses to give them greater experiences, more opportunities to apply skills, and a broader base to
decide in which area of education or therapy to specialize.

Teacher certification. In addition to completing an uedgraduate academic major, almost all
Special Education majors choose to complete the requirements for teacher certification with
endorsements in special education and elementary education. To complete teacher certification with
an endorsement in elementaducation, students must take an introductory course on education, two
courses in teaching strategies, one in educational psychology, two practicum experiences in regular
education school settings, and various teaching methods courses. Elementadg olatdses provide
guidance in teaching reading, math, language arts, music, art, drama, social studies, geography,
economics, science, health, and physical education. These courses all lead to a student teaching
practicum in a regular education elemeytalassroom setting. Almost all students receiving special
education endorsement will also be certified to teach in regular education classrooms. The regular
education experience helps the teachers set normal expectations and goals for childrenrasd prepa
teachers for developing creative educational activities and materials. Special education graduates who
choose to teach in regular education are well prepared to work with children with disabilities who are
mainstreamed in regular settings and childso are from lowincome families, different races,
different cultures, and different religions.

There are other important additional practicum requirements for an endorsement in Special Education.
These include two additional practicum experiencehl ahildren with disabilities in school settings,
one at the elementary or preschool level and one at the secondary level. In addition, students must
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complete a studetteaching practicum in a special education classroom setting. Because of the many
and \aried opportunities for practicum work prior to student teaching, special education students are
able to make informed decisions regarding the type of classroom in which they would like to student
teach, in addition to being well prepared to teach in etaof regular or special education settings.

Early Childhood Special Education. Gonzaga University also offers an endorsement in early
childhood special education which prepares teachers and therapists to work with infants, toddlers, and
preschoolersvith disabilities and their families (Howard, Williams, Port, & Lepper 2001). The goal of
this program is to prepare personnel for the implementation of Public Las®®%hich went into
effect in 1991, as well as P.L.9412. Students take a core ofjuéred course work on normal
development, etiology of disabling conditions, physical disabilities and related therapy, language and
communication acquisition, legal issues, and family involvement (Blackman, 1990; Copeland, &
Kimmel, 1989; Fraser, Hensing& Phelps, 1987; Gallagher, Trohanis, & Clifford, 1989;

McCormick & Schiefelbusch, 1990; McDonald, 1989). These students complete practicum work in

Gonzaga Universityods integrated preschool . Eact
educatbn courses are tied to hanolis practicum work within a classroom facility that was built into
the new School of Educationds physical structuil

for about ten preschoolers, half of whom have disabilitidsey are directly supervised by faculty on
their effectiveness at facilitating positive child outcomes..

Student Research.All students in special education carry out at least four applied research
studies, typically in the classroom or other educatigettings. One of the main purposes of the
research component for both undergraduates and graduates is to give the student the necessary
behaviors to design, carry out, and write applied research, skills considered necessary for making good
educationatlecisions in the classroom based on objective child outcomes. Moreover, application of
the Publication Manual of the American Psychological Associagf01) writing style and format
ready student manuscripts for submission to professional outletsasuegional, national, and
international conferences and refereed journals. Since Gonzaga's Special Education program was
initiated on September 1, 1978, over one hundred applied research and review artcig®oed by
undergraduate and graduate shidéhave been published in professional, refereed journals and
hundreds of papers presented at refereed conferences.

Undergraduate students are required to carry out research projects in four of the required courses in the
Department (i.e., Applied Bmvior Analysis, Assessment, Classroom Management, and Precision
Teaching). As part of the course requirements, and under the direction of special education faculty,
students carry out a research project employing a data based intervention to trpte isgeially

significant behaviors of a child, typically a behavior identified as a target behavior on the child's IEP
objectives. These research projects require the minimum of an AB design (Kazdin, 1982; McLaughlin,
1983), but there are incentives ansdtruction for using much more sophisticated designs. The faculty
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member teaching and responsible for each of these courses works closely in the organization and
development of the research, confirming that procedures and goals are ethically appodypaistieg
necessary university approvals for the protection of human subjects, identifying the social significance
of the project, assignment of practicum sites, arranging for actual implementation, designing
appropriate evaluation measures, and congudiimd editing on the final wrikep.

Undergraduate students also write reviews of research literature in required and elective upper division
courses taught within the department (e.g., Mainstreaming). Again, the professor teaching a particular
coursetakes an active and mentoring role in the review process. Undergraduate students have had
research manuscripts appear in such varied outl@sGaslournal of Special EducatipBducation

and Treatment of ChildrefiReading Improvementhild & Family Béavior Therapy, Techniques: A
Journal for Remedial Education and Counseling, International Journal of Special Education, and
Journal of Developmental and Physical DisabilitiéStudent research has also been presented at
professional conferences natiogaliegionally, and locally.

All Gonzaga special education undergraduates complete both applied experimental research and
reviews of professional literature. Such critical evaluation and experimentation prepare these
undergraduates to become proiesals who respect and utilize data based decision making and who
recognize the relative merits and effectiveness of treatments they provide by closely monitoring actual
child outcomes.

Graduate students in the Special Education Master's program airedesps part of their advanced
training in special education to complete a course in research in special education. In the research
course, graduate students are taught skills in scientific/technical writing and editorial reviewing, using
various libraryand data based research strategies, developing proposals, obtaining appropriate
permission to carry out action research in applied settings, and providing peer mentoring and
assistance. They also are instructed in writing in the style and f@ubéitaion Manual of the
American Psychological Associati¢2001) , planning appropriate measurement and observation
procedures, obtaining social/clinical significance (i.e., positive child outcomes), implementing single
case and group experimental design styigs, and appropriately selecting basic parametric and
nonparametric statistical procedures. Students work on their own projects or work in pairs. An
extensive review of the literature suitable for publicatioR@view of Educational Research
Psychobgical Bulletin or other such outlets is required. Such reviews have appearbd Pointey

B. C. Journal of Special Education, International Journal of Special Education, and Journal of
Developmental and Physical Disabilities

An applied researcproject in a classroom or clinical setting is chosen by almost all Special Education
graduate students. Such papers have been published in such oudtetsiasof Educational
Researchinternational Journal of Special Education, Learning Disability @edy, Journal of
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Applied Behavior Analysis, Child & Family Behavior Therapy, Psychology in the Schools, Behaviour
Change Educational Research Quarterlfnalysis of Verbal Behavior, Journal of Positive Behavior
SupportandReading Improvement

A number of graduate students working in research teams with Special Education faculty have
replicated and extended behavioral research found in the literature. These systematic replications have
appeared in a wide variety of outlets. Such interventionsrastDnstruction, social skills training,

token economies, sethonitoring, peer tutoring, daily report cards, assisted and repeated readings,

copy, cover, and compare, etc., have been shown to be effective across a wide variety of behaviors,
populationsand settings. By encouraging and mentoring graduate and undergraduate students,
important evaluative and cooperative skills with respect to procedures or programs are learned. These
skills are later helpful to students in either classroom or adminigrpaisitions, or in advanced

graduate study, particularly when students become a part of teaching or clinical teams.

Service. Gonzaga students are encouraged to establish a pattern of leadership in service to the
community which goes beyond the scopaarivice through teaching. For example, the Special
Education Departmentdés faculty and students ha\
and expertise for tutoring programs (e.g., Campus Kids), college/school partnership programs (e.g.,
Garfield and Friends, Campus Kids, Adventures in Reading), and community service (e.g:AAdopt
Highway and Habitat for Humanity).
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The Student Teaching Experience

Overview

Typically, the Special Education Student Teacher will have successfullyletat a 15veek student
teaching experience in a regular elementary or secondary classroom during the Fall semester prior to
placement in your classroom. During the first seven weeks of the Spring semester, your Student
Teacher will be completing methodsursework on Gonzaga's campus in Direct Instruction Reading

and Precision Teaching. These are considered essential for the kind of special education planning,
adaptation, and instruction that are likely to take place in special education classrodhes. At

conclusion of these courses in Althrch, the Student Teacher will begin ftithe placement in your
classroom and remain there for eight weeks. Some students who are completing an endorsement only
in special education will complete a-hek studenteaching experience.

Calendar. During the first week the Student Teacher should function as a tutor and/or aide.
As time progresses, the Student Teacher should take on more duties and responsibilities. The Student
Teacher needs to be in complete colndif the classroom for a minimum of two weeks. Most Student
Teachers will have full responsibility for as much as four weeks. In the past, some of our Cooperating
Teachers have preferred the last week to be a period of transition in which the Stadbet Te
gradually returns the classroom to the Cooperating Teacher. You and the Student Teacher in
consultation with the student teaching supervisor should set up a tentative schedule for the Student
Teacher to systematically assume the teacher respaiesssio that everyone is clear as to what
changes should be occur and when they should occur.

Responsibilities. The Special Education Student Teachers are encouraged to develop and
implement their own management systems, develop objectives for Indizeth&ducational
Programs, participate in parent and interdisciplinary team conferences, and conduct formal and
informal student assessments. The Student Teacher (unless special arrangements have been made) ha
the same scheduled school hours as anyhégac the school building. Obviously, a Student Teacher
needs to put in more hours for preparation, but scheduling those hours should be at the mutual
agreement of the Cooperating Teacher and the Student Teacher.

Supervision. The Gonzaga University garvisor will make weekly classroom visits,
scheduled in advance with you and the Student Teacher. The University Supervisor will observe,
record data, and make specific recommendations and share his or her evaluation with you and with the
Student Teacherlt is important that you also share your observations, commendations, and concerns
regarding the Student Teacher with the University Supervisor during this weekly visit. Particular
emphasis should be placed on mdtiegpdSitive stlelent Teac he
outcomes, individualized instruction necessary to assure all students learn, and use of technology. Do
not hesitate to let the University Supervisor know if you disagree with any recommendations made; it
is important that the StudeTeacher receive consistent (not conflicting) feedback and suggestions.

Evaluation. The student teaching course syllabus and Washington State competencies that are
at least partially covered in student teaching follow this overview. During the foufitth week of
the student teaching experience, you are to complete a Student Teacher midterm evaluation. The
midterm evaluation is designed to alert the student and the University Supervisor to areas of strength
and areas that need improvement. Shaenidterm evaluation with the Gonzaga Supervisor and the
Student Teacher and work cooperatively to identify goals for any areas of needed improvement. The
midterm evaluation is an assessment device to assist in feedback and in training the Statent Tea

The State of Washington requires that the student teacher be assessed with and pass the Pedagogy
Assessment. This comprehensive assessment will be conducted by the University Supervisor in
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consultation with the Cooperating Teacher. Details ¥olio the last section of this handbook.

Gonzaga University also requires a final evaluation and summary of the Student Teacher at the Review
Board to be held during the last week of student teaching. A positive Review Board results in a formal
recommendaon to the State Department of Public Instruction for endorsement in special education. It
is a culminating experience focusing on the knowledge, attitudes, and skills displayed during student
teaching, particularly as they apply to actual student owgsorithe participants of the Review Board

must include the University Supervisor, another professional (usually a professional association
member), the Student Teacher and you, the Cooperating Teacher. If any of these parties does not feel
the Student Tezher should be recommended for endorsement in special education, then the Review
Board should not be scheduled and options for further training, remediation, and observation should be
discussed.

If possible, you (with input from the Student Teacher) sth@hbose a professional who is familiar

with your special education classroom. This person should formally observe the Student Teacher about
one week before the Review Board. If the additional professional identifies problems with the Student
Teacher's pgormance, then the Student Teacher and the University Supervisor should be informed of
the area(s) needing improvement and a second observation arranged so that the Student Teacher's
performance may be reassessed before the Review Board.

An invitation toobserve the Student Teacher and participate in the Review Board should be made to
the principal. The student, Cooperating Teacher, and/or University Supervisor may extend this
invitation. If the principal can only observe once or twice, then we ptdierdone at a time when the
Student Teacher can demonstrate his or her teaching skill at its best.

The Department of Special Education also asks that you evaluate the person acting as the University
Supervisor. As in the case of your Student Teachgouifhave concerns regarding the University
Supervisor you should bring these concerns up early so that they can be addressed and dealt with to the
satisfaction of all parties concerned. If you have any additional questions, need clarification of points

or wish more specific suggestions or guidelines, then you should contact the University Supervisor or
the Department Chair and Director of Special Education Student Teaching, Dr. Randy L. Williams.

Complete the formal final evaluation at the end of theeggpce and give it to the University
Supervisor at the Review Board. This final evaluation will become part of the student's permanent
certification file and placement file. It is this letter that personnel directors will review when
evaluating the Stueht Teacher's application for employment. Therefore, it is important that you write
a thoughtful and detailed typed evaluation. Please give this completed formal evaluation to the
University Supervisor at the Review Board.
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Syllabus for Student Tea ching in Special Education

EDSE 496/497/696/697: Special Education Student Teaching Practicum

Credits: 6-12
Semester/Year: Spring 2004
Times and Location: Arranged in Special Education classrooms in local districts within the

Spokane area
Instructors: Randy Williams, Kimberly Weber, Anjali Barretto, Tim McLaughlin, and Mark Derby
and assigned college supervisors
Office Location: Rosauer Center 108
Contact Phone: (509) 3283506
Office Hours:  Tuesday and Thursday
1:30-3:30 p.m. and by appointment

Course Overview

This is the intensive field experience in which the student assumes the full responsibility of a special
education teacher and classroom leader under the guidance of a University Supervisor and a
Cooperating Teacher. The student teacpirgyequisites include: completion of Course Summary,
Student Teaching Application, two supporting letters of evaluation completed using {6t &eat
Teaching Evaluation Form, a personal philosophy statement, EDSE 451/551 (may be enrolled in the
same semster), EDSE 452/552, EDSE 465/575, a 3.0 gpadet average in teacher education
coursework and in special education coursework, formal application, and formal program approval.
Course Materials

Special Education Student Teaching Handbook

Course Cotent

The purpose of this practicum is to provide students with opportunities to practice and reflect regarding
planning and instructional skills, assessment, evaluation, and classroom management in a special
education classroom setting. This Special BEtioo Student Teaching Practicum lasts a minimum of 8
weeks for EDSE 496/696 and a minimum of 12 weeks for EDSE 497/697. The student teacher takes
over full responsibility of the classroom for at least two weeks for EDSE 496/696 and three to four
weeks.

Instructional Methods

Training activities will consist of observation, direct instruction, professional conference, and arranged
consultation.

Course Objectives
The Student Teacher demonstrates professional skill in:
1. Preparation of special eduaatiinstructional plans and materials

2. Effective (positive child outcomes) group and individual instruction in special education
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10.

11.

Classroom management with special education students

Functional data collection and evaluation

Use of technalgy in the classroom

Participation in multidisciplinary planning and assessment

Participation in the IEP or IFSP Process

Collaborative planning and intervention with related special education and support staff
Administration of formal ad informal assessment instruments

Positive interaction with parents of children with disabilities

Use of adaptive equipment and specialized instructional techniques and curricula

Course Activities

1.

The Student Teacher will conference witk thooperating Teacher(s), draft a schedule for taking
over daily and weekly classroom responsibilities, to be updated or modified as needed. The
schedule will be kept in a notebook available to the University Supervisor.

The notebook will also conitacopies of the following (if applicable):
Lesson plans

Behavior Management Programs

Home Programs

IEP or IFSP management and information

Notes from related staff observations

The Student Teacher will gradually assume full responsibility fospleeial education classroom

or teaching assignments, including planning, preparation of materials, use of specialized
equipment or technology, instruction, management, direction of support personnel, conferencing,
student assessment, and program evluation

The Student Teacher will attend the following when and if appropriate:
Conferences with parents (Cooperating Teacher present)

Interagency management meeting. (if possible)

Faculty meetings and Inservice seminars

The Student will meet daily Wi the Cooperating Teacher to discuss lesson planning, individual

student management, data collected, and the strengths and weaknesses of the Student Teacher's
performance.

The University Supervisor will observe the Student Teacher at least oncé&,asheeng written
and oral feedback with both the Student Teacher and the Cooperating Teacher.
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7. The student teacher will develop and implement a detailed lesson plan to be
observed and evaluated by the University Supervisor using the criteria set forth in
the Washington State Pedagogy Assessment.

8. Graduate Students in EDSE 696 or 697 must also do the following:
The student teacher needs to complete an action research project in which the
student teacher defines a socially significantly target behavio  r, objectively measures
the behavior with reliability checks, utilizes a single subject verification replication
design (e.g., ABAB design, multiple baseline design, alternating treatment design,
changing criterion design), and completes a research write -up in American
Psychological Association format in both a paper and electronic copy.

Evaluation

All work is expected to be of high quality. The Special Education Practicum is graded S/US
(satisfactory/unsatisfactory). In order to earn the "S" graéeStadent Teacher must complete all

required activities for the course, demonstrate course objectives, complete the total number of assigned
practicum hours verified by the Cooperating Teacher, be in charge of all activities in the classroom for
three to dbur weeks, and receive high positive recommendations from both the University Supervisor
and the Cooperating Teacher.
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Washington State Competencies for a Primary Endorsement In
Special Education Covered in EDSE 496/696 & 49 7/697

Competency

Opportunities for candidate to
develop the capacity to
demonstrate each competency

Strategies that will be used to
assess candidate
capacity/performance on eag
competency

1.0 Common Core:

Foundations of Special Education

Knowledge

K1.9 Laws, policies, and
ethical principles regarding
individual and group behavior]
management planning and
implementation.

Lecture

Discussion

Course Notes

Review Human Subjects Form

Participate in Clas§Vide

Behavioral Contract or Token
Economy

In-classActive Participation Activity

Student teaching Experience

EDSE 120/501, 320/520, 340/545,
465/575, 496/696, 497/697

Exams

Behavior Change Project

Active Student Responding

Assignments

Management Evaluation of
Individual and Group
Student Behavior

Skill

S1.1Articulate personal
philosophy of special
education.

Review Content for Special
Education Philosophy paper

EDSE496/696, 497/697

Philosophy of Special Educatior
Reflection Paper

S1.3Use strategies from
multiple theoretical approachg
for individuals with
disabilities.

Preschool Teaching

Teamwork Experiences

Student Observations

In-School Practical Experiences

Lesson Presentations

Reading Lesson Presentations

Phonics Practice

Classroom Teaching

Project & Strategies Review

PT Project Assignment

Discuss Academic/Behavior Chang
Project

Academic/ Behavior Change
Project

Project Presentation

Lesson Plan

Teaching & Team Evaluations

Field Experience Evaluations

Exams

PT Project

ASR Review Questions

Math Project

Phonics Sound Card Test

In-Class Videotap Lesson

Teaching Evaluations

2.0 Common Core:
Characteristics of Learners

Knowledge

K2.5 Effects a disability (ies) | Discussion Exams

can have on a|Course Notes Projects

life. Guest Presenters Abstract Reviews

In-Class Activities
Preschool Teaching/Assisting &
Teamwak Experiences

Lesson Plans
Teaching & Team Evaluations
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Student Observations
Lesson Presentations

All Required Courses (ARC)

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Skill

S2.4Apply theories of ciid
development, both typical anc
atypical and apply current
research with emphasis on
cognitive, motor, social
emotional, behavioral,
communication including
second language acquisition,
adaptive, and aesthetic,
development in learning
situations, familyand
community contexts.

Lecture

Discussion

Course Notes

Home Visits

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Presentations

EDSE 320/520, 410/522, 417/604,
465/575, 306/406, 307/407, 496/69
497/697

1 of 4 SpEdEC ourses

EDSE 345/565, 350/560, 351/561,
352/562

Exams

Academic/Behavior Change
Project

Assessment Project

Lesson Plan

Teaching & Team Evaluations

Special Education Experience
Evaluations

Student Teacher Evaluations

S2.5Apply knowledge of
cultural and lingistic diversity
and the significance of soeio
cultural and political contexts
for development and learning
and recognize that children ai
best understood in the contex
of family, culture, and society

Lecture

Discussion

Course Notes

Preschool Teachingssisting &
Teamwork Experiences

Student Observations

Lesson Presentations

EDSE 306/406, 307/407, 496/696,
497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans

Teaching & Team Evaluations
SpEd Experience Evaluations
StudentTeaching Evaluations

3.0 Common Core:

Individual Learning Differences

Skill

S3.1Select, adapt, and use
instructional strategies and
materials according to
characteristics of the learner.

Lecture

Discussion

Course Notes

Preschool Teaching/Assistiy
Teamwork Experiences

Student Observations

Lesson Planning

Presentations

EDSE 306/406, 307/407, 496/696,
497/697

All SpEd-EC Courses

Exams
Lesson Plans
Teaching & Team Evaluations
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EDSE 345/565, 350/560, 351/561,
352/562

S3.2Develop and select
learningexperiences and
strategies that affirm and
respect, family, cultural, and
societal diversity, including
language differences.

Lecture

Discussion

Course Notes

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning

Presentdons

EDSE 306/406, 307/407, 496/696,
497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Exams
Lesson Plans
Teaching & Team Evaluations

4.0 Common Core:
Assessment, Diagnosis, and
Evaluation

Knowledge

K4.7 Knowledge of reliable
methods of response of
individuals who lack typical
communication and
performance abilities.

Lecture
Discussion
Course Notes
Guest Speakers
Abstract Review
Home Visits

Assessment Project Review

Conducting Assessments

Preschool Teaching/Assisting &
Teamwork Eperiences

Student Observations

Lesson Planning

Presentations

Review of Language Protocols

Review of Chapter Objectives

Study Terminology Cards

Model of Disability Paper

Assessment Project Review

Conducting Assessments

In-Class Sensory Disability
Simulatbn

Physical Development Simulation

Essay Review

In-Class Activities

ARC Exams

Class Assignments
Article Reviews
Projects
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Review of IFSP

All Required Courses (ARC)

Skill

S4.2Create and maintain
records

Lecture

Discussion

Course Notes

Preschool TeachgiAssisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 417/604, 496/696, 497/697
All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Assessment Projects

Lesson Plans

Teaching & Team Evaluations
Student Teachdfvaluations

S4.9Select, adapt and modify|
individualized assessment
strategies including
accommodations and
alternative assessment.

Lecture

Discussion

Course Notes

Review Research Projects

Preschool Teaching/Assisting &
Teamwork Experiences

Student Obseations

Lesson Planning & Presentations

EDSE 320/520, 410/522, 417/604,
465/575, 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Academic/Behavior Change
Research Project

Student Teaching Evaluations

Lesson Plans

Teaching & Tam Evaluations

S4.10Use assessment
information in making
eligibility, program, and
placement decisions for
individuals with disabilities,
including those from culturally
and/or linguistically diverse
backgrounds.

Lecture

Discussion

Course Notes

PreschobTeaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 417/604, 496/696, 497/697
All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Exams

Student Teaching Evaluations
Lesson Planning

Teaching & Teankvaluations

S4.11Evaluate instruction anc
monitor progress of individual
with disabilities at least as

often as prescribed by LEA

Lecture

Discussion

Course Notes

Preschool Teaching/Assisting &

Student Teaching Evaluations
Lesson Plans
Teaching & Team Evaluations
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policy.

Teamwork Experiences
Student Observations
Lesson Planing & Presentations

EDSE 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

S4.12identify supports needel
for inclusion.

Lecture

Discussion

Course Notes

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Review IEP Project

EDSE 340/545, 496/696, 497/697
All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

IEP Project

IFSP Project

Student Teachingvaluations
Lesson Plans

Teaching & Team Evaluations

S4.17Plan for and link current
developmental and learning
experiences and teaching
strategies with those of the
next educational setting,
including knowledge of
resources specifically designe
to artiaulate early childhood
curriculum to the state learnin
goals.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Review Language Protocols &
Reports

IEP Review

EDSE 496/696, 497/697

1 of 4 SpEEC Couses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Planning

Teaching & Team Evaluations

Individualized Objectives &
Monitoring

Development of IEP Objectives

S4.18Communicate and
integrate assessment results
from others as an active team
participant in tle development
and implementation the
Individual Educational
Program (IEP) and Individual
Family Service Plan (IFSP)

Lecture

Discussion

Course Notes

Student Observations

Lesson Planning & Presentations
Pl and for MDT Meeting
Assessment Project Review
Condicting Assessment
EDSE417/604, 496/696, 497/697

Assessment Project
MDT Meetings
Student Teaching Evaluations

5.0 Common Core: Planning,
Content and Practice

Knowledge

K5.9 Strategies for integrating
student initiated learning
experiences into ongain
instruction.

Lecture

Discussion

Course Notes

Preschool Teaching/Assisting &
Teamwork Experiences

Lesson Plans
Teaching & Team Evaluations
Student Baching Evaluations
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Student Observations

EDSE 496/696, 497/697

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

K5.11 Technology for Lesson Plans Pedagogy Assessment
planning and managing the | Lecture
teaching and learning Discussion
environment. Assignment
EDTE 121
EDSE 496/497/696/697
K5.12 Roles and Lecture Exams
responsibilities of the para Discussion Lesson Plans

educator.

Course Notes

Guest Speakers

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 410/522, 451/551, 496/696,
497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Teaching & Team Evaluations
Student Teaching Evaluations

Skill

S5.1Develop and select
instructional content,
resources, and strategies thal
respond to the state learning
goals and to cultural, linguistic
and gender differences.

Presclool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans
Teaching & Team Evaluations
Student Teaching Evaluations

S5.2Implement instruction
that is explicitly connected to
assessment results.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 320/520, 410/522, 465/575,
496/696, 497/697

1 of 4 SpEdEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Academic/Behavior Change
Research Project

Lesson Plans

Teaching & Team Evaluations

Student Teaching Evaluations

S5.3Develop and implement
comprehensive, longitudinal

| EP6s in col ]
team members.

Reviev IEP Assignments

Teaching/Assisting & Teamwork
Experiences

Student Observations

IEP Project
Participation In & Development
of IEP/IFSP
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Lesson Planning & Presentations

EDSE 340/545, 496/696, 497/697

S5.4Choose and use
technologies in the
instructionalprocess
incorporating assistive
technologies into the
educational program.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561
352/562

Lesson Planning
Teaching & Team Evaluations
Student Teaching Evaluations

2. accommodations

Preschool Teaching/Assisting &
Teamwork Experiences
Student Observations
Lesson Planning & Presentations
Review IEP Assignment
Assessment Project Review
Conducting Assessments
Teaching Reading Lessons
Using Formats

EDSE 320/520, 410/522, 465/575,
496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

IEP Project

Assessment Project

Lesson Presentations
Lesson Plans

Teaching & Team faluations
Behavioral Objectives

S5.6Use strategies to facilitaty
integration into various
settings.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

EDSE 320/520, 410/522, 465/575,
496/696, 497/69

1 of 4 SpEdEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Academic/Behavior Change
Research Projects

Lesson Plans

Teaching & Team Evaluations
Student Teaching Evaluations

S5.10Involve the individual
and family in setting
instructional goals and
monitoring progress.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Using Formats

Teaching Lessons

EDSE 320/520, 410/522, 417/604,
465/575, 496/696, 497/697

1 of 4 SpEdEC Courses

EDSE 345/565, 3506, 351/561,
352/562

Research Projects

Lesson Plans

Teaching & Team Evaluations
Student Teaching Evaluations

S5.11Use task analysis to

Lecture

IEP Projects
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prepare lesson plans based o
unique educational needs tha
are directly connected to the
goals and objectives of the
IEP.

Discussion

Course Notes

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Review of IEP Project

EDSE 340/545, 410/522, 417/604,
496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/%6 351/561,
352/562

Exams
Assessment Project
Research Projects
Participate & Develop IEP/IFSP
Student Teaching Evaluations
Team Evaluations

S5.13Integrate affective,
social, and life skills with
academic curricula, including
the appropriateise of the state
learning goals.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching Experience

EDSE 496/696, 497/697

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plas
Teaching & Team Evaluations
Student Teaching Evaluations

S5.15Use instructional time tc
positively impact student
learning.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching Experience

EDSE 496/696, 497/697, 306/406

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Student Teaching Evaluations
Lesson Plans
Teaching & Team Evaluations

S5.16Teach individuals to use
problem solving and other
cognitive strategies to meet
their reeds.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching Experience

EDSE 496/696, 497/697, 306/406
1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Student Teaching Evaluations
Lesson Plans
Teaching & Team Evaluations

S5.17Use strategies that
facilitate all transitions for
individuals with disabilities.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching Experience

EDSE 496/696, 497/697, 306/406
1 of 4 SpEdEC Courses

Student Teaching Evaluations
Lesson Plans
Teaching & Team Evaluations
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EDSE 345/565, 350/560, 351/561,
352/562

S5.18Conduct seHevaluation
of instruction.

Preschool Teaching/Assisting &
Teamwork Expegnces

Student Observations

Lesson Planning & Presentations

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans
Teaching & Team Evaluations
Student Teaching Evaluations

S5.19Make responsive
adjustments to insuction
based on ongoing assessmer
of student learning and
document appropriately.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Assessment Project Review

Conducting Assessments

Review of ResealtProject

EDSE 496/696, 497/697, 417/604,
410/522, 465/575

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans

Teaching & Team Evaluations
Student Teaching Evaluations
Assessment Projects
Research Projects

S5.20Develop and select
instructional content,
resources, and strategies thal
respond to the cultural,
linguistic, and gender
differences of the individual.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Assessment ProjeReview

Conducting Assessments

Review of Research Project

EDSE 320/520, 410/522, 465/575,
417/604, 496/696, 497/697
EDTE 221

Behavior Change Projects
Assessment Project

Student Teaching Evaluations
Lesson Plans

Teaching & Team Evaluations

S5.21Prepardesson plans anc
organize materials for self anc
others:

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching

EDSE 496/696, 497/697, 410/522
1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561
352/562

Lesson Plans

Assessment Project

Student Teaching Evaluations
Teaching & Team Evaluations

1. paraeducators

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching

Student Teaching Evaluations
Lesson Plans
Teaching & Team Evaluations
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EDSE 496/696, 497/694,10/522

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

2. general educators

Student Observations
Lesson Planning & Presentations
Teaching

EDSE 496/696, 497/697

StudentTeaching Evaluations &
Observations

3. early childhood education
providers

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching

EDSE 496/696, 497/697, 410/522
1 of 4 SpEEC Courses

EDSE 345/56, 350/560, 351/561,
352/562

Lesson Plans
Teaching & Team Evaluations
Student Teaching Evaluations

S5.22Integrate academic
instruction and behavior

Lecture
Discussion

Exams
Project Writeups

management Behavior Change Projects Student Teaching
Lesson Plan Observations
EDSE 410/522, 465/575, 452/552,
496/49/696/697
S5.23Plan for the integrations Preschool Teaching/Assisting & IEP Project

of related se
objectives into the educationa
programs.

Teamwork Experiences
Student Observations
Lesson Planmig & Presentations
Teaching
Review of IEP Project
Assessment Project Review
Conducting Assessments
IEP Development & Consultation
with Cooperating Teacher

EDSE 340/545, 417/604, 496/696,
497/697

Assessment Projects
Student Teaching Evaluations
Development Review of IEP

6.0 Common Core: Planning
and Managing the Teaching
and Learning Environment

Knowledge

K6.4 Positive impact on
student learning from the
involvement of classroom
volunteers, peer tutors, and
paraeducators.

Teaching in the&Classroom
Classroom Observations
Preschool Teaching

EDSE 306/406, 320/520, 410/522,
465/575, 496/696, 497/697

1 of 4 SpEdEC Courses

EDSE 345/565, 350/560, 351/561,

Supervisor Observation &
Evaluation

Applied Behavior Change
Projects

Teaching Ealuations
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352/562

K6.5 Paraeducator
recommended core
competencies.

Teaching & Planning Lessons

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Supervisor Observation &
Evaluation
Teaching Evaluations

Skill

S6.1Create asafe, equitable,
positive, and supportive
learning environment in which
diversities are valued.

Lesson Plans
Teach in Preschool

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.2 Use strategies to facilitat
effective integration of
students into their least
restrictive environments.

Lesson Plans
Teach in Preschool

EDSE 496/696, 497/697

1 of 4 SpEEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
SupervisolEvaluation

S6.3Prepare and organize
materials to implement specig
education/related services,
goals, and objectives of the
IEP, and daily lesson plans.

Lesson Plans
Teach in Preschool
Curriculum Projects
Case Examples

EDSE 410/522, 496/696, 497/697
1 of 4 SpEdEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervision Evaluation
Graded Project

S6.4Design a learning
environment that encourages
active participation in
individual and group activities

Lesson Plans

Teach in Preschdo

Curriculum Project

Active Student Response
Presentation

EDSE 410/522, 465/575, 496/696,
497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervision Evaluation

Applied Behavior Change Proje

Teaching Evaluation

S6.5Design and manage
effective daily routines.

Lesson Plans
Teach in Preschool

EDSE 496/696, 497/697

1 of 4 SpEdEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.6Direct, observe, evaluate

and provide fegback to

Lesson Plans
Teach in Preschool

Lesson Evaluation
Supervisor Evaluation
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classroom volunteers and pee
tutors.

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

S6.7Create an environment
that encourages sedfvocacy,
increased independence,
accessibility, and acceptance|

Lesson Plans
Teach in Preschool

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.8Use universal precaution
related to health issues.

Lesson Plans
Preschool Teaching/Assisting &
Teamwork Experiences

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.9Use reasonable
precautions related tsafety
issues (e.g., litting mobility).

Lesson Plans
Preschool Teaching/Assisting &
Teamwork Experiences

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.10Teach strategie®
support students in developin
skills in selfadvocacy.

Lesson Plans
Preschool Teaching/Assisting &
Teamwork Experiences

EDSE 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Lesson Evaluation
Supervisor Evaluation

S6.11Design,implement, and
evaluate instructional strategi
for medical seHmanagement
procedures.

Student Teaching Experience

EDSE 496/696, 497/697

Lesson Evaluation
Supervisor Evaluation

S6.12Design and/or provide
instruction in a variety of
educational settgs including
community based settings.

Lesson Plans
Teaching Experiences

EDSE 306/307, 406/407, 496/497,
497/697

Lesson Evaluation
Supervisor Evaluation

S6.14Use appropriate health
appraisal procedures and
recommend referral to
appropriate community hith
and social services.

Guest Speaker

Lecture

Course Notes

Discussion

Preschool Teaching/Assisting &
Teamwork Experiences

Lesson Plans
Teaching & Team Evaluation
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EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

7.0 Canmon Core:
Managing Student Behavior
and Social Interaction Skills

Knowledge

K7.3 Social Skills needed for
education, community living,
and other environments.

Lecture

Course Notes

Discussion

Preschool Teaching/Assisting &

Exams

Lesson Plan

Teaching & Team Evaluations
Supervisor Observations &

Teamwork Experiences Evaluation
Studen Observations
EDSE 150/501, 496/696, 497/697
1 of 4 SpEEC Courses
EDSE 345/565/ 350/560, 651/561,
352/562
K7.4 Strategies for crisis Lecture Exams
prevention and intervention. | Course Notes Supervisor Observation &
Discussion Evaluation

Lesson Plans
Evaluation of Lessons
Teach in Preschool

EDSE 496/696, 497/697

EDPE 417
Skill
S7.1Use a variety of effective| Lecture Exams
behavior management strate¢ Course Notes Academic/Behavior Change
consistent with the needs okt| Discussion Project

individual learner.

Lesson Plans
Evaluation of Lesson
Teach in Preschool

EDSE 320/520, 410/522, 465/575,
496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Preschool Teaching/Assisting &
Teamwork Experience

Student Observation

Student Teaching Evaluations

S7.2Use the least intrusive
behavior management strateg
consistent with the needs of tl
individual learner.

Lecture

Course Notes
Discussion
Samples/tdndouts
Lesson Plans
Evaluation of Lesson
Teach in Preschool

EDSE 320/520, 410/522, 465/575,

Exams

Academic/Behavior Change
Project

Preschool Teaching/Assisting &
Teamwork Exprience

Student Observation

Student Teaching Evaluations
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496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

S7.5Mediate controversial
intercultural issues among
students within the learning
environment in ways that
enhance any culture, group ol
individual.

Teaching

EDSE 496/696, 497/697

Supervisor Obseation &
Evaluation

S7.6Select and implement
methods of behavioral suppor
and management for young
children with disabilities,
including a range of strategies
from the less directive, less
structured methods (e.qg.,
verbal support and modeling)
to more drective, more
structured methods (e.qg.,
applied behavior analysis).

Lesson Plans
Evaluation of Lesson
Teach in Preschool

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565/ 350/560, 651/561,
352/562

Preschool Teaching/Assisting &
Teamwork Experiece

Student Observation

Student Teaching Evaluations

8.0 Common Core:
Communication and
Collaborative Partnerships

Knowledge

K8.8 Co-planning and co
teaching methods to strength
content acquisition.

Lesson Plans
Evaluation of Lesson
Teach in Presaol

EDSE 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Preschool Teaching Assisting &
Teamwork Experience

Student Observation

Student Teaching Evaluations

Skill

S8.1Maintain confidential
communication/documentatio
with others about individuals
with disabilities.

Teaching

EDSE 496/696, 497/697, 417/604

Supervisor Observations &
Evaluation
Assessment Project

S8.2Use strategies to create
positive connections between
families and professionals.

Lesson Plans
Evaluation ofLesson
Teach in Preschool

EDSE 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observation

Student Teaching Evaluations

S8.3Assist individuals with
disabilities ad their families in
becoming active participants i
the educational team.

Lesson Plans
Evaluation of Lesson
Teach in Preschool

EDSE 496/696, 497/697

Preschool Teaching/Assisting &
Teamwork Expednces

Student Observation

Student Teaching Evaluations
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All SpEd-EC Courses
EDSE 345/565, 350/560, 351/561,
352/562

S8.4Plan and conduct
collaborative conferences witl
individuals with disabilities
and their families.

Lesson Plans
Evaluation of Lesson
Teach in Preschool

EDSE 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observation

Student Teaching Evaluations

S8.5Collaborate with school
personnel and community
members to integrate and
accommodate individuals with
disabilties into various
settings.

Field Trips

Assessment Project Review

Conducting Assessments

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning

Presentations

Teaching

EDSE 417/604, 340/545, 496/696,
497/697

Preschool Tedung/Assisting &
Teamwork Experiences

Student Observations

Lesson Plans

Assessment Project

S8.6Communicate with schoc
personnel about the
characteristics and needs of
individuals with disabilities.

Student Observations
Lesson Planning
Presentations

Teading

Assessment Project Review
Conducting Assessments

EDSE 496/696, 497/697, 417/604

Supervisor Observation &
Evaluation
Assessment Project

S8.9Use problem solving and
conflict resolution skills to
develop, implement and
evaluate collaborative
activities.

Student Observations
Lesson Planning
Presentations
Teaching

EDSE 496/696, 497/697

Supervisor Observation &
Evaluations

S8.10Model Technigues and
coach others in the use of
instructional methods and
accommodations.

Student Observations
Lesson Planning
Presentations
Teaching

EDSE 496/696, 497/697

All SpEd-EC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans

Teaching & Team Evaluations

Student Teacher Observation
Evaluations

S8.11Use local, community,
and state and federal resourc
to assst in programming with
individuals with disabilities.

Field Trips
Student Teaching

EDSE 340/545, 496/696, 497/697,
417/604

Exams
Student Teacher Observation
Evaluations
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S8.17Apply various models of
consultation in diverse setting
such as:

Student Teaahg Experience

EDSE 496/696, 497/697

Student Teacher Observation
Evaluations

1. general educators

Student Teaching Experience

EDSE 496/696, 497/697

Student Teacher Observation
Evaluations

2. related services personnel

Student Teaching Experience

EDSE496/696, 497/697

Student Teacher Observation
Evaluations

3. parents and families

Student Teaching Experience

EDSE 496/696, 497/697

Student Teacher Observation
Evaluations

4. administrators

Student Teaching Experience

EDSE 496/696, 497/697

Student Teadr Observation
Evaluations

9.0 Common Core:
Professionalism and Ethical
Practices

Knowledge

Skill

S9.1Demonstrate commitmer
to developing the highest
education and qualitgf-life
potential of individuals with
disabilities.

Preschool Teachinghsisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans

Teaching & Team Evaluations

Student Teacher Observation
Evaluatons

S9.2Demonstrate sensitivity
for the culture, language,
religion, gender, disability,
socio-economic status, and
sexual orientation of individua
students.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Psentations

Teaching

EDSE 496/696, 497/697

1 of 4 SpEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

Lesson Plans

Teaching & Team Evaluations

Student Teacher Observation
Evaluations

S9.3Uphold high standards o]
competence and integrity and
exercisesound judgment in the
practice of the profession.

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planning & Presentations

Teaching

EDSE 496/696, 497/697

1 of 4 SpEdEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

LessorPlans

Teaching & Team Evaluations

Student Teacher Observation
Evaluations

S9.5Conduct professional

Student Observations

Student Teacher Observation
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activities in compliance with
applicable laws and
policies/regulations.

Lesson Planning
Presentations
Teaching

EDSE 49/696, 497/697

Evaluations

S9.6Reflect upon his/her own
professional practice and
develop, implement, and
evaluate a professional growt
plan.

Student Observations
Lesson Planning
Presentations
Teaching

EDSE 49/696, 497/697

Student TeachieObservation
Evaluations

S9.7Respect par
and goals for children/student
and communicate effectively
with parents about curriculum

Preschool Teaching/Assisting &
Teamwork Experiences

Student Observations

Lesson Planing

Lesson Plan

Teaching & Team Evaluations

Student Teacher Observation
Evaluations

Presentations
Teaching

and childrend

EDSE 496/696, 497/697

1 of 4 SpEEEC Courses

EDSE 345/565, 350/560, 351/561,
352/562

S9.8Read and critically apply
research and recommended

Preschool Teaching/Assisting &
Teamwork Experiences

Applied Research Projects
Assessment Project

pradices. Student Observations Lessa Plan
Lesson Planning Teaching & Team Evaluations
Presentations Student Teacher Observation
Teaching Evaluations
EDSE 496/696, 497/697
1 of 4 SpEdEC Courses
EDSE 345/565, 350/560, 351/561,
352/562
Describe evidences that candidates wil |l prov

learning in the respective endorsement area.

Teacher candidates learn about\Washington State Learning Goals, the Essential Academic Learnin
Requirement s, |l earn to plan for instruction
assessment instruments that wil |l a ceeds. r\etadninigter
both the Washington State Performaidzsed Pedagogy Assessment and the Gonzaga University Stl
Teaching Evaluations during their sixte@reek student teaching placement. Teacher candidates are
required to provide evidence of thaipility to positively impact K12 student learning as part of those
assessments. We also collect that evidence as part of the Academic Review Board meeting held a
conclusion of the student teaching placement. The Review Board meeting is thadolgdaint for the
student teaching experience. This meeting serves as an opportunity for the master teacher, studer
building administrator, and another member of the teaching staff to discuss the student teaching ex|
with constructive cticism and suggestions for professional growth for the future teacher. The form
for the Review Board meeting provides a written record of these suggestions for professional growt

wel | as documentation of t §iepastbthedleaming of hesiaer h e r
students.
Describe the process by which summaries of ¢

competency, will be compiled, analyzed, and used for program improvement.
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The program faculty willcollsc dat a on each candidateds perf
throughout the program. The candidates will also formally assess the program in several ways: the
complete a course evaluation at the end of every course; they will complete amass$exd the program ¢
the end of the student teaching semester; they will complete an assessment of the program one ye
following their program completion date; and their employers will complete an assessment o the pr¢
the same point.

These datevill be reviewed and discussed by the program faculty on an annual basis and will be usé
program improvement purposes. Programmatic changes will be presented to the School of Educat
Curriculum Committee and to the Gonzaga University Academic Gloaumt these data will be included

the rationales for making these changes. The data will also be presented tot he Professional Educs
Advisory Board on an annual basis. The PEAB reviews and discusses the3se date and makes sug
for program mprovements based on the assessments as well as their own knowledge of the needs

beginning teachers and current issues in the schools.

The programs will also be review by the Assessment Committee in the School of Education on a re
basis as wellaby OSPI and NCATE teams during our periodic site visits.
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Suggested Activities During Student Teaching

Sample Calendar of Activities for anNine-Week Student Teaching
(the nine-week student teaching supplements the Wweek regular education student teehing
experience)*

Student Teacher Activities

Cooperating Teacher Activities

Week 1

Observe students and Cooperating Teacher
Read student files

Work with individual students

Week 1

Model teaching procedures

Explain management plans

Identify target chiliren for individual work

Week 2

Observe assessment

Observe family/parent conference or interactio
Plan and teach small group activities

Week 2

Make weekly observation and evaluation

Identify and schedule small group work for
Student Teacher

Week 3

Plan behavior management systems
Collect data

Plan and teach whole group activities
Complete student assessment

Week 3

Make weekly observation and evaluation
Identify and schedule large group work
Supervise assessment

Week 4

Implement behavior managementnda
Collect data

Plan and teach daily activities

Attend faculty/school meetings regularly

Week 4

Make weekly observation and evaluation
Complete probe evaluations

Complete Midterm evaluation

Arrange for M.D.T. meeting

Week 5

Plan and coordinate team atties
Plan and teach daily activities
Attend M.D.T. meeting
Washington State Lesson Plan
(for Pedagogy Assessment)

Week 5

Make weekly observation and evaluation
Complete probe evaluations

Identify target children for home program plans

Week 6

Take complee responsibility for classroom

Take responsibility for communication with
parents, team, and principal

Participate in IEP (or) IFSP development

Week 6

Make weekly observation and evaluation

Monitor IFSP (or) IEP development

If possible, arrange for Studefeacher to attend
Interagency meeting

Week 7-8
Take complete responsibility for classroom
Plan and carry out home programs

If possible, attend Interagency meeting

Week 7-8

Make weekly observation and evaluation
Complete probe evaluations

Arrange for Reiew Board

Week 9

Begin transition out of classroom

Attend Review Board

Update Placement File

Complete certification and endorsement file

Week9

Begin transition back into classroom
Attend Review Board

Complete formal final evaluation
Evaluate University @ervisor

* This is a recommended sequence of activities that should be adjusted according

to your school's schedule of events.
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Sample Calendar of Activities for a 12Week Student Teaching

(The 12Week student teaching is completed by students whave completing one student teaching

experience in special education and no regular education student teaching)

Student Teacher Activities

Cooperating Teacher Activities

Week 1

Observe students and Cooperating Teacher
Read student files

Work with individual students

Week 1

Model teaching procedures

Explain management plans

Identify target children for individual work

Week 2

Observe assessment

Observe family/parent conference or interactio
Plan and teach small group activities

Week 2

Make weekly obsrvation and evaluation

Identify and schedule small group work for
Student Teacher

Week 3

Plan behavior management systems
Collect data

Plan and teach whole group activities
Complete student assessment

Week 3

Make weekly observation and evaluation
Identify and schedule large group work
Supervise assessment

Week 4

Implement behavior management plans
Collect data

Plan and teach daily activities

Attend faculty/school meetings regularly

Week 4

Make weekly observation and evaluation
Complete probe evaluations

Complete Midterm evaluation

Arrange for M.D.T. meeting

Week 56

Plan and coordinate team activities
Plan and teach daily activities
Attend M.D.T. meeting
Washington State Lesson Plan
(for Pedagogy Assessment)

Week 56

Make weekly observation and evalioat
Complete probe evaluations

Identify target children for home program plans

Week 7

Take complete responsibility for classroom

Take responsibility for communication with
parents, team, and principal

Participate in IEP (or) IFSP development

Week 7

Make weekly observation and evaluation

Monitor IFSP (or) IEP development

If possible, arrange for Student Teacher to atte
Interagency meeting

Week 811
Take complete responsibility for classroom
Plan and carry out home programs

If possible, attend Interagenayeeting

Week 811

Make weekly observation and evaluation
Complete probe evaluations

Arrange for Review Board

Week 12

Begin transition out of classroom

Attend Review Board

Update Placement File

Complete certification and endorsement file

Week 12

Begin transition back into classroom
Attend Review Board

Complete formal final evaluation
Evaluate University Supervisor

Students who are completing a special education endorsement only will complete a 12

student teaching experience.
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Roles and Responsibilies

Responsibilities of the Student Teacher

1.

Accept complete responsibility for and satisfactorily complete planning, preparation, and
implementation of all facets of the instructional process which are ordinarily the
responsibility of the Cooperatinge@cher, for a designated period of time, not less than two
weeks (not less than three weeks if this is-avé2k student teaching experience, without a
regular student teaching experience completed or planned).

Identify and achieve desired educatioaatl behavioral outcomes for individual children
using appropriate special education strategies and materials which should include the use of
computer and assistive technology.

Develop and implement appropriate data based evaluation methods to &cesssss and
report student learning and progress. Use data to assist in instructional decision making.

Develop and implement Washington State lesson plan (student teacher will be evaluated by
the University Supervisor using the Pedagogy Assessment).

Establish effective and appropriate attitudes, communication, and collaboration with parents,
paraprofessionals, volunteers, and professionals involved in the special education process.

Participate in all school functions and activities typicatypected of the special education
teacher. Notify the school immediately if any absence or tardiness is necessary.

Accept feedback in a positive and professional manner and implement suggestions intended
for professional and personal growth. Collaterin establishing training objectives and be
active in selfevaluation.

Responsibilities of the Cooperating Teacher

1.

Prepare the special education students and their parents for the assignment of the Student
Teacher to your classroom.

Provide a orientation for the Student Teacher to the classroom, the students and parents, the
building facility, the faculty, professional staff, and support staff. Orient the Student Teacher
to your responsibilities in terms of instruction, evaluation, recoegpikg, school routines,

and other professional responsibilities.

Assist the Student Teacher in accessing materials and resources (particularly advanced
technology), schedules, student files, curriculum guides, and school handbooks.

Model and supparappropriate attitudes, values, planning, instruction, evaluation, and
classroom management.

Observe and provide informal daily feedback as well as more formal weekly evaluation of
the Student Teacher's performance. Required and optional obsefoatisrare provided at
the end of this Handbook.

Collaborate with the University Supervisor in the evaluation and training of the Student
Teacher. Notify the University Supervisor of any concerns or notable achievements, meet
regularly to share obsemi@ns and plan training objectives, and provide formal midterm
evaluation, final evaluation, participate in Review Board, and write a final letter of
recommendation.
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Responsibilities of the University Supervisor

1.

Communicate expectations and supervigoactices to the Cooperating Teacher, the Student
Teacher, and to the School Principal.

. Observe the Student Teacher on a weekly basis and provide immediate written and oral

feedback to the Cooperating Teacher and the Student Teacher.

Seriously casider and act on any concerns or recommendations made by the Cooperating
Teacher and the Student Teacher.

Organize and facilitate sharing of the midterm evaluation and, upon successful completion of
student teaching, the Review Board.

Complete th@Vashington State Pedagogy Assessment.

As early as possible, in situations in which the Student Teacher is not progressing
satisfactorily, and to insure successful completion of the Student Teaching experience, the
Supervisor should notify the Chair thie Special Education Department. The Supervisor
then works closely with the Cooperating Teacher, the School Principal, the Department
Chair, and the Student Teacher to determine:

needed improvements stated in clear, -goented terms,

specificstrategies to obtain these outcomes,

consequences of not completing the plan adequately within specified timelines,

and a point at which student teaching placement may be terminated.

oo op

Keep complete and detailed records to be filed in the StUakcher's certification file in

The School of Education. These records include completed direct observations, midterm
evaluation, final evaluation, complete Pedagogy Assessment, Lesson Plan for Pedagogy
Assessment, Review Board, and final letter of exabn by the University Supervisor.
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Supervision

University Supervision Forms and Procedures

The following forms are those to be used regularly by special education University Supervisors.
Data collection, narrative feedback, and specific suggestidhisenprovided and shared in

writing with both the Cooperating Teacher and the Student Teacher (the forms are in triplicate so
that copies will be available to each party). The University Supervisor will explain the use of
each form at the time of theggback conference.

Also included are the Midterm evaluation form and the formal Final Evaluation form to be
completed by the Cooperating Teacher.

This section contains:
University Supervisor Observation Forms
Midterm Evaluation Form
Final University Supevisor Evaluation Form

Pedagogy Assessment
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Instructional Teaching Criteria
Observation Form

Cooperating Teacher: Date:

Student Teacher: Observer:

l. ON-TASK OBSERVATION

Time Began Time Ended Total Time

Number of Childrerin Group

Minutes: 1 2 3 4 5
6 7 8 9 10
Percent OfTask = Number of children Ofask x 100 = %

Number of children in group X 10 (min.)
I. TEACHING OBSERVATION

Time Began Time Ended Total Time

Contacts: 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25

On-Task
Contact

Off-Task
Contact

Prompt

General
Praise

Descriptive
Praise

Social
Disapproval

Academic
Disapproval

Accuracy

[l SUMMARY -INSTRUCTIONAL TEACHING CRITERIA

80%  Children OnTask Yes No 20% Disapprovals or less Yes No
80%  On-Task Contacts Yes No Disapprovals (if used)
80%  Contacts contain Praise Yes No are used appropriately Yes No
80%  Contacts with Prompts also Yes No Children in group

contain Descriptive Praise Yes No working at 80% accuracy Yes No
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Student Teaching Observation Summary

NO = Not Observed Student Teacher:
1-5 = Unacceptable Cooperating Teacher:
6 = Needs Improvement Supervisor:

7= Satisfactory Time:

8-10 = Good to Excedint Date:

1. Maintained poise in stressful situations.

2. Varied pitch, tone, and volume of voice as needed.

3. Moved purposefully and maintained eye contact when talking to students.

4. Ppresented subject matter with acacy and assurance.

5. Showed evidences of appropriate, positive attitudes and enthusiasm for teaching.
6. Seta good example in use of communication skills.

7. Selected activities and materials that achieved objectives as evidenced bye pisitiv

©

10.
11.
12.

13.
14.

15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.

outcomes.

Assembled materials and equipment prior to time of use.

Used a variety of personalized approval responses.

Supervised work study and practice in an effective manner for all children.

Dealt with inappropriate twvior promptly and constructively.

Changed instructional pace or activity to accommodate individual differences and effectiv

teach all children.

Made assignments of reasonable length and difficulty.

Gave explanations and directiahsit were understood by students as evidenced by child

outcomes.

Modeled positive attitudes and insisted on courtesy in interpersonal relationships.

Reviewed related ideas or information that had been presented in previous lessons.

Let students know what they would be doing during the lesson.
Encouraged participation of all students in the learning activity.

Provided opportunity for all students to participate in the learning activity.
Summarized highlights of tHesson.

Started class promptly and used available time for instructional purposes.
Collected and distributed materials with minimal loss of time.

Used materials and equipment effectively.

Used modern technology effectively

Encouraged students to evaluate their work on the basis of established criteria.
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GONZAGA UNIVERSITY MIDTERM EVALUATION OF
SPECIAL EDUCATION STUDENT TEACHER

Student Teacher: Date:

Cooperating Teacher: Date:
(signature)

College Supervisor: Date
(signature)

Type of Special Education Classroom:

Name of School:

Name of School District:

FOUNDATIONS: Candidate
Acceptable Unacceptable
Shows a basic understanding of Special Education 5 4 3 2 1
Models respect for all students, families, & professionals 5 4 3 2 1
Models appropriate demeanor, attire & time commitment 5 4 3 2 1
Models willingness to accept suggestions 5 4 3 2 1
Tries suggeasons with assistance 5 4 3 2 1
Accurately seHevaluates performance 5 4 3 2 1
DEVELOPMENT & CHARACTERISTICS OF LEARNERS:
Candidate
Knows difference between typical & atypical development 5 4 3 2 1
Responds to individual differences 5 4 3 2 1
INDIVIDUAL LEARNER DIFFERENCES: Candidate
Individualizes instruction with minimal assistance in response to 5 4 3 2 1
cultural & family differences
Individualizes instruction with minimal assistance in response to 5 4 3 2 1
language and/or diversity differences
INSTRUCTIONAL STRATEGIES: Candidate
Demonstrates appropriate instructional practices
a. Provides appropriate instructional commands 5 4 3 2 1
b. Is enthusiastic when teachigje of voice is expressive & natural) 5 4 3 2 1
c. Provides specific praise at least 50% of contacts 5 4 3 2 1
d. Provides appropriate error corrections 5 4 3 2 1
e. Implements suggested changes after feedback is provided 5 4 3 2 1
f. Keeps small group etask 80% (or moneof the time 5 4 3 2 1
Developing repertoire of eviderideased instructional strategies 5 4 3 2 1
Modifies curriculum & learning environments with assistance 5 4 3 2 1
Uses effective organizational skills with assistance
a. Within subject magr areas 5 4 3 2 1
b. Within classroom environment 5 4 3 2 1
Uses technology to enhance learning 5 4 3 2 1
Uses objective child outcome data to evaluate teaching with min 5 4 3 2 1
assistance
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INSTRUCTIONAL STRATEGIES: Candidate (Continwed)

Acceptable Unacceptable
Promotes student development, maintenance, and generalization of 5 4 3 2 1
knowledge and skills
Presents subject matter effectively with feedback 5 4 3 2 1
Implements explicit motivational system with directi@sineeded) 5 4 3 2 1
LEARNING ENVIRONMENTS & SOCIAL INTERACTIONS:
Candidate
Fosters appropriate social interactions 5 4 3 2 1
Fosters active engagement in learning 5 4 3 2 1
Promotes in students s&lbntrol & selfesteem 5 4 3 2 1
Understands purpose of intaging student into regular environments as 5 4 3 2 1
appropriate
LANGUAGE: Candidate
Knows difference between typical & atypical language development wit| 5 4 3 2 1
minimal assistance
Uses individualized strategies to promote language development 5 4 3 2 1
Models appropriate oral & written communication with students & 5 4 3 2 1
professionals
Provides effective language models (voice, grammar, etc.) 5 4 3 2 1
INSTRUCTIONAL PLANNING: Candidate
Assists with development of long range goals &rinstional plans 5 4 3 2 1
Assists with development of short range goals & objectives 5 4 3 2 1
Selects, adapts & creates appropriate instructional materials with mininj 5 4 3 2 1
assistance
Assists with development of individualized transition plans 5 4 3 2 1
ASSESSMENT:Candidate
Conducts informal assessments and assists with formal assessments 5 4 3 2 1
Uses assessments to select appropriate objectives & educational mate 5 4 3 2 1
Collaborates with families to assure unbiased resultsdiigiction from 5 4 3 2 1
cooperating teacher
PROFESSONAL/ETHICAL PRACTICE: Candida te
Models and practices ethical & professional standards 5 4 3 2 1
Engages in professional activities within the school 5 4 3 2 1
COLLABORATION: Candidate
Is an adocate for children and families 5 4 3 2 1
Collaborates with families & professionals with direction from the 5 4 3 2 1
cooperating teacher.
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GONZAGA UNIVERSITY FINAL EVALUATION OF
SPECIAL EDUCATION STUDENT TEACHER

Student Teacher: Date:

Cooperating Teacher: Date:
(signature)

College Supervisor: Date
(signature)

Type of Special Education Classroom:

Name of School:

Name of School District:

FOUNDATIONS: Candidate
Acceptable Unacceptable
Models anunderstanding of Special Education 5 4 3 2 1
Models respect for all students, families, & professionals 5 4 3 2 1
Models appropriate demeanor, attire & time commitment 5 4 3 2 1
Models willingness to accept suggestions 5 4 3 2 1
Accepts and tries suggestions 5 4 3 2 1
Accurately seHevaluates performance 5 4 3 2 1
DEVELOPMENT & CHARACTERISTICS OF LEARNERS:
Candidate
Knows & demonstrateslifference between typical & atygal 5 4 3 2 1
development
Respondeffectivelyto individual differences 5 4 3 2 1
INDIVIDUAL LEARNER DIFFERENCES: Candidate
Individualizes instruction in response to cultural & family differen 5 4 3 2 1
Individualizes instruction in responselanguage and/or diversity 5 4 3 2 1
differences
INSTRUCTIONAL STRATEGIES: Candidate
Demonstrates appropriate instructional practices
a. Provides appropriate instructional commands 5 4 3 2 1
b. Is enthusiastic when teachigje ofvoice is expressive & natural) 5 4 3 2 1
c. Provides specific praise at le&8886 of contacts 5 4 3 2 1
d. Provides appropriate error corrections 5 4 3 2 1
e. Implements suggested changes after feedback is provided 5 4 3 2 1
f. Keeps small group etask 80% (or more) of the time 5 4 3 2 1
Possesses & utilizesvidencébased instructional strategies 5 4 3 2 1
Initiates modifications taurriculum & learning environments 5 4 3 2 1
Uses effective orgarational skills
a. Within subject matter 5 4 3 2 1
b. Within classroom environment 5 4 3 2 1
Uses technology to enhance learning 5 4 3 2 1
Uses objective child outcome data to evaluate teachinguitith 5 4 3 2 1
assistance
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INSTRUCTIONAL STRATEGIES: Candidate (Continued)

Acceptable Unacceptable
Promotes student development, maintenance, and generalization of 5 4 3 2 1
knowledge and skills
Presents subjeahatter effectively 5 4 3 2 1
Implements explicit motivational systegs needed) 5 4 3 2 1
LEARNING E NVIRONMENTS & SOCIAL INTERACTIONS:
Candidate
Fosters appropriate social interactions 5 4 3 2 1
Fosters active engagement in learning 5 4 3 2 1
Promotes in students s&lbntrol & selfesteem 5 4 3 2 1
Promotedntegrating studestinto regular envionments as appropriate 5 4 3 2 1
LANGUAGE: Candidate
Understandsypical & atypical language development 5 4 3 2 1
Uses individualized strategies to promote language development 5 4 3 2 1
Models appropriate oral & written communication with studefaisilies, & 5 4 3 2 1
professionals
Provides effective language models (voice, grammar, etc.) 5 4 3 2 1
INSTRUCTIONAL PLANNING: Candidate
Developdong range goals & instructional plans 5 4 3 2 1
Developsshort range goals & objectives 5 4 3 2 1
Selects, adapts & creates appropriate instructional materials 5 4 3 2 1
Developsindividualized transition plans 5 4 3 2 1
ASSESSMENT:Candidate
Conductdormal & informal assessments 5 4 3 2 1
Uses assessments to select appropriate objectives &tamhad materials 5 4 3 2 1
Collaborates with families to assure unbiased results 5 4 3 2 1
PROFESSONAL/ETHICAL PRACTICE: Candida te
Models and practices ethical & professional standards 5 4 3 2 1
Engages in professional activities within the school 5 4 3 2 1
COLLABORATION: Candidate
Is an advocate for children and families 5 4 3 2 1
Collaborates with families & professionals 5 4 3 2 1
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DEPARTMENT OF SPECIAL EDUCATION
Gonzaga University
Spokane, Washington 99288025

STATEMENT CONCERNING STUDENT TEACHER EXPERIENCE
To Be Completed By Cooperating Teacher

Student Teacher Leve and/or Subject
School City
Teaching Period To
Cooperating Teacher Date
(print) (sign)

kkkkkkkkkkkkkkkkkkkhkkkkkkkkkkkkkkkkkhkkkkkkkkkkkkhkkhkkkkhkkkkkkkkkkkkkkkkkkkk

INSTRUCTIONS: Pleasel'YPE your descriptive evaation of the Student Teacher's performance in each of
the four areas designated below. The items listed under each category are intended to assist you in determir
the qualities in that category.

kkkkkkkkkkkkkkkkkhkkkhkkkhkkkkkkkkhkkhkkhkkhkkhkkkkkkkkhkkhkkkkkkkkkk kkkkkkkkkkkkhkkkkkk

PERSONAL QUALIFICATIONS
Attitudes, values, personal appearance, maturitycseelfidence, personality, flexibility, setfontrol,
voice projection, and articulation.
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PROFESSIONAL QUALITIES

Responsibility, initiativeadaptability, cooperation, promptness, decisimaking based on child
outcomes, communication, s&faluation, commitment to profession, potential for growth, and
relationship with staff.

TEACHING COMPETENCIES & SKILLS

Knowledge of suject, planning and organization, motivation, use of instruction materials to promote
actual positive child outcomes, classroom management and discipline, individualizing instruction as
needed to promote learning of all children, use of technology, skjlieéstioning and discussion,
leadership, initiative, and enthusiasm.

PERSONAL RELATIONSHIP WITH STUDENTS

Attitudes, respect, understanding, rapport, communication, and effectiveness with diverse students (e.
students 1) with disabilés, 2) from different races, 3) from different cultures, 4) from different

religions, and 5) from lovincome families).
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FINAL EVALUATION OF STUDENT TEACHER
By University Supervisor

Student Teacher: Date:

Name of School:

Cooperatinglreacher: Date:
(signature)

College Supervisor: Date

(signature)

Type of Special Education Classroom:
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Optional Teacher Supervision Forms and Procedures

Cooperating Teachers are encouraged to make somewhat formal evaloat@weekly basis. The following
materials have been developed to assist in that effort. These forms are optional and other observation forms
techniques are also welcomed.

This section contains the following:
Glossary of Terms
Schedule Form
Weekly Evaluation Form
Probe Evaluations
Observation Narrative Form
Behavior Management Plan
Midterm Evaluation Form
Placement File: Letter of Recommendation Form
Evaluation of University Supervisor Forms

Glossary of Terms
The following terms are helpful idéntifying appropriate professional behaviors expected of special education
teachers. You will note these behaviors included on some of the suggested observation forms which follow.

1. Positive interaction with students
a. Uses agappropriate language
b. Respects students' rights to privacy by being discrete in conversations and actions.
c. Is warm, and natural in communicating with students
d. Uses correct grammar
e. Speaks distinctly

f. Projects appropriate tone of voice and volume

g. Displays appropate sense of humor

h. Treats all students with same degree of fairness

i. Models appropriate values and attitudes
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2.

Effectiveness Group Instruction

a. Uses reinforcing consequences: ratio of at least 4:1 positive consequences to negative consequence:
includes: social, activity, or tangible consequences as is appropriate in the classroom
Uses cues/questions, includes: gestural or verbal as needed
Uses prompts: physical, verbal, and gestural as needed

d. Rotates attention to all students in tgreup at 2 min. intervals or less during group session

Effective Individual Instruction

a. Uses reinforcing consequences: ratio of at least 4:1 positive consequences to negative consequence:
includes: social, activity, or tangible consequencesasla appropriate in the classroom
Uses cues/questions, includes: gestural and verbal as needed
Uses prompts: physical, verbal and gestural as needed

Data Recording
a. Uses data system in classroom appropriately and consistently (may developtaveystem) to monitor
and improve student academic and social outcomes

Behavioral Follow-Through

a. Follows previously determined discipline plan (classroom rules) and is consistent in implementing
discipline

b. Keeps data on behavior programsrionitor child outcomes and determine efficacy of programs

Positioning Students
a. Plans and remembers to position students correctly as previously shown

Effective Interaction with Staff

a. Is friendly and cooperative

Requests assistance wherentain about procedures
Reports unusual and/or significant events promptly
Carries out assigned tasks in given period of time
Participates in schoalide activities

® oo o

Affective dimensions are also important in special education, but are somsetoreslifficult to identify. The

following descriptors may help in assessing interpersonal behaviors.

1. Maintains Classroom Poise

a. Permits flexibility
b. Maintains voice and posture control in tense situations
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C.

Organized for smooth transitions

2. Demonstrates Professional Attitude

a.

@ ~oao00o

Accepts feedback and incorporates it into instructional program

Attends teachers' meetings and school functions

Is open and flexible

Works effectively in team situations

Seeks advice or help from appropriatairces

Follows chain of command

Deals with personal information and communication in an ethical manner

3. Effective Parental Communication Skills

a.

b.
C.
d

Shows sensitivity when talking to parents

Communicates at the individual's understanding level
Encourages the parent to act as an active decision maker
Uses active listening skills
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Sample Daily/Weekly Schedule

NAME HOME PHONE

SEM/YEAR SCHOOL PHONE
TEACHER'S NAME Home Phone
INSTRUCTIONAL AIDE(S) NAME Home Phone

PRINCIPAL'S NAME

SCHOOL SECRETARY'S NAME

Time Monday Tuesday | Wednesday | Thursday Friday

8:00

9:00

10:00

11:00

12:00

1:00

2:00

3:00

4:00
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Student Teacher Master Tacher
School School District
Activity Observed
Time Observation Begins Time Observation Ends

SUPERVISORY NOTES

Student Teacher Observer

Department of Speal Education, Spokane, WA 99258 (509) 32870

White: Student Teacher; Yellow: Cooperating Teacher; Pink: Candidate File
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Behavior Management Plan

Student Teacher

Child's Name

1. Current behavior(s) targeted for change:

2. Baseline or petest data results:

3. Identified antecedent(s) or conditions of target behavior:

4. ldentified reinforcer(s) of target behavior:

5. Proposed intervention technique:

6. Cooperating Teacher's comments and/or modification on proposed interviainique:

7. Summarize student outcome data collected during intervention phase:

8. Results of repeated baseline data and/or posttest data:

9. Analysis/results of behavior management intervention based on child outcomes:
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Name of Supervisor: Position (circle one)
Student Teacher
Master Teacher

EVALUATION OF YOUR STUDENT TEACHING SUPERVISOR

1. How clear were the supervisor's suggestions?

Not Clear Very Clear

1 2 3 4 5 6 7

Comment:

2. How practical vere the supervisor's suggestions?

Not Practical Very Practical

1 2 3 4 5 6 7

Comment:

3. Did you feel the supervisor was supportive?

Not Supportive Very Supportive

1 2 3 4 5 6 7

Comment:

4, Do you believe the supdsor's evaluation of various aspects of the student teaching was
accurate?

Not Accurate Very Accurate

1 2 3 4 5 6 7

Comment:
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5. Was the supervisor's feedback given in a positive way?

Not Positive Very Positive

1 2 3 4 5 6 7

Comment:

6. Did you find the supervisor's suggestions and comments to be helpful to your student
teaching?

Not Helpful Very Helpful

1 2 3 4 5 6 7

Comment:

7. Was the supervisor prompt and coreistin keeping appointments?

Not Prompt Very Prompt

1 2 3 4 5 6 7

Comment:

8. Overall, how would you rate the supervisor?

Poor Excellent

1 2 3 4 5 6 7

Comment:
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Sample 1

Christine Park April 23, 2003
Riverside Preschool 8:00-10:30
12:002:30

Classroom Characteristics

Rules:All students are to listen to the teacher and the aides in the classroom as well as the high
school students. Standard rules of no hitting, take turns, waiting quietly, jobs are to be done by
the job helper, no cutting in line, quiet in the hallgjrg is side sit or cross legged, no running

in the classroom, no going outside without permission or an adult, raise hand and wait quietly tc
be called on during snack, etc, are understood.

Consequences for not following ruléitudents are warned agdven a choice to participate and
follow directions; this is their first warning. Second warning may either serve as a reminder to
the student, else they are sent directly to the chair (time out). Students that are escape maintair
are on a behavior inteention and work for other reinforcers to remain in the area in which they
are trying to escape.

ReinforcementVerbal praise and sometimes stickers are given for appropriate behavior.
Appropriate behavior is defined as following directions and particigam activities. Students

are also given the opportunity to go on a bike ride with the physical therapist (determined by the
physical therapist and earned for students with frequent inappropriate behavior). Students are
called on to leave the given tasken they exhibit appropriate behavior.

Routines:As soon as the students come in to the classroom they are to put their things in their
cubby closet. They then Adriveo their bus
drink for snack andign their name. Schedules change daily, but all days include jobs, music (in
class), small group, work time (free play: chosen activity scheduled by the students), recall (the
students tell what the played with during work time), story, snack, video,ismgsal. On

scheduled days and times the students participate in music with the music teacher, and go to P
at the gym. Dependent on the weather, the students are allowed to spend some time on the
playground equipment outside.

Jobs:

Flag leader:Standsn front of the class holding the flag, tells students to stand up and
prompts them to begin the flag pledge

Calendar helperStands in front of the class and says the month with the other students,
counts the day, and names the pattern of pictures ichvthé number of days is written on, and
places the number in the correct box. He/she also says the day and then sits to hold the card w
t he appropr i addayi®d asyo wghiilse ptlhaey eid, when t he
the calendar.

Waeather helper The morning weather helper goes to the back window and picks the
weather pictures off of the back door. He/she then brings it to the front of the class and places
them in the weather box on the board. The afternoon helper goes to the bdow \aird
describes the weather outside, then comes to circle and places the pictures in the weather box
the board. The students all read the weather and season together.

Milk: One or two milk helpers go to the cafeteria with shopping carts (kid sidg)iek
up the milk for snack.

Office: Takes the attendance to the office. The students are to name the students that ar
absent.

Line leader:Takes their name card and places it at the door.

Bus watcherTakes their name card and places it at thé& daor.

Laundry helperTakes their name card and places it at the sink.

128



Learning Community

e Physical arrangemen®lease see classroom design

e Grouping patternsStudents are grouped during small groups according to their IEP/ISFP
goals and objectivest®&ents who need to work on language and phonology go with the
Speech and Language Pathologist once a week. The groups are set up so that she can wor
with the students that have goals in speech, language and oral motor. However, the SL
groups do not onlgonsist of those students in which the SLP works with. The SL students
are split in half (placed in two groups). The SLP comes in twice a week to work the two
separate groups and other students are rotate into those groups. Three to four activities are
chosen a week for small groups, and the three/four groups rotate throughout the week. In
circle students with behavior and attention problems are placed in the center of the circle, bt
not next to each other. Students who need physical assistance areospiathat the aides
who work on the backside have enough room to work.

e Classroom Demographic3:here are no visually impaired students and one student with a
cochlear implant. All students are developmentally delayed and a total of 23 qualify for
speecland language therapy. Three students have Down syndrome, four have Cerebral
Palsy, one student has a seizure disorder (ataxia) and there is one severely medically fragile
student. 23 students have behavior disorders and 50% of the students come fror8.low SE
There is one international student, two Hispanic students and one Native American student.
There arel3 girls and 22 boys, five girls in the morning and 8 in the afternoon, and 11 boys
morning and afternoon, with a total of 16 in the morning and 1%imfternoon. There are
also three babies that come in the morning in order to work with the physical therapist and tc
gradually be introduced to the program.

Learning Targets/EALRS
Reading
1.1 Distinguishes pictures in books and points to them
1.2 Identifies pictres as representing objects and/or ideas
1.3 Listens to stories and responds
Writing
1.3Recognizes that something stands for and represents something else

Communication

1.1 Turns to locate the source of a sound

l2Vocalizes or gestures in response to another

1.3 Repeats a word or short phrase to verify or practice new information

3.1 Asks and answers questions

4.4 Imitates adult behavior

The unit taught was in the theme of Hawaii. It was planned over a period of two weeks. It was planned
to introduce the studénto a culture that they are not familiar with. The students do not have much resource to
cultures other than their own, thus a unit on Hawaii was planned to introduce them to a culture and society in
which is very diverse and combines many culturesam® way of living. Materials were flown in from Hawaii
to give the authentic feeling to the lessons. For example, storybooks, sand, and music were selected to
accompany the lessons and performance. By performing a Hula dance the students are ablertoeexpmenit
of the Hawaiian culture that has historical, social and spiritual meaning.

Instructional Strategies:

Students wil/| perform AA trip to Hawaii 0o s
invited to see. The students will have coetpt a variety of tasks over the period of two weeks in preparation
for their performance. The activities involve language, vocabulary, fine motor, patterning, tactile sensing,

129



picture recognition, and memorization. A variety of different activities (sgnalips) were chosen to appeal to
the multiple intelligences and cover a variety of learning styles.

Description of the performanc&he performance in the morning will start at 9:40. One student in the
morning has a seizure disorder and is on medicédiguppress the frequency and severity of his seizures. Due
to his ataxia his equilibrium is unstable, by 9:
easily frustrated. By having the show at 9:40 he would be able to fully patédip the best of his capacity
given his condition. Students will walk in through the back doors pretending that they just got off the plane an

l anded in Hawaii; music will play in the backgro
replywi | | be fAgo surfingo. Students wil/l t hen wal Kk
standing they will act out surfing while fAWi pe o

of the water and will explore the beachatk sand). They will come across petroglyphs (outlined petroglyps
with glue and sprinkled black sand and glitter over ) that were previously created in one of the small groups.
They will point to the glyps and name what they are/mean. Next they will gorde site seeing, while music

plays in the background. Students will see a rainbow and look at the rainbows that they made out of crayon
shavings ironed between wax paper. The students will name the colors of the rainbow. Next the students will
see a botaical garden and buy souvenirs, they will hold up their glass jars (with artificial flowers stuck into
clay at the lid of the jar and the jar closed upside down over It). The students will count the amount of flowers
that they have in their jar. The stutes  wi | | t hen g o HukhLaathe pavedtawill baasked | e
to participate in the dance, if they wish. THeki Lauis a hula dance choreographed to include rhythm,
coordination, developmental extension, centerline movement, and folloyencpatact and head movement.
Students with physical therapeutic needs will be facilitated and will work during this time to strengthen and
stretch their shortened muscles and engaged sides; all movements will be overseen with the input of the
physical theapist to accommodate the needs of the students and the goals and objectives in their ISFP and IE
Finally, the students will act out the rush to and through the airport; the music will calm when the act sitting ol
the plane. When they get off they willeget their parents who will be holding up a sign with the names of the
children. The students will lei their parents and give them the materials that they worked on the past two wee

Learning Experiences:

e Prior knowledgeThe show will be based ontagties and small groups that were conducted
over the past two weeks. Students will have premade all materials that are to be shown in the
show. Prior knowledge of colors and numbers will be reinforced.

e Critical thinking: Students will have to recall tmehearsal and the knowledge of the materials
that they created over the past two weeks. They will have to think of the positioning in which
they are to take and act according to the cues that they are given. The small groups over the pr
two weeks will einforce their ability to recognize and copy patterns and models; recognize,
name and describe items, and decipher size in relation to placing items in a location in which
they will fit (botanical jars). The petroglyphs created are images that represeig;pe the
Hawaiian culture the petroglyphs were etched on rock to tell a story. The students had to
recognize that the abstract picture represented a person and had to make the connection from 1
meaning to the picture.

¢ Motivation Students will recee applause and verbal praise as well as attention during, but more
after the performance. During the small groups, the students received verbal praise, the
permanent product of their work, and stickers. The activities are motivating in themselves; they
are interactive and involved. The teacher and aides however, will assist in motivating the
students through praise and directed questions to get them involved in their own work and to
enjoy their work.

e Rationale:The importance of this lesson was to introgluwork and strengthen the skills the
students had and/or had to acquire. In addition the performance was put on to encourage parer
participation.Parent participation:lt is important for the students to receive parent feedback and
to know and feel thaheir parents are involved with and supportive of their education. The
students created postcards in which was a half sheet of construction paper with pasted pictures
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symbols, scenery and other icons associated with Hawaii in which the studentsibackitoe.
On the backside of the construction paper was the information inviting the parents to the show.

Technology: A CD player was used during the performance. Students also were presented with a daily video
and had access to a computer during vicdkewaork time.

AssessmentThe students were assessed on the completion of their botanical gardens, petroglyphs, hula skirt
leis, and postcards. They were also assessed on their behavior during the sessions leading up to the perforn
and during theiperformance. Based on their behavior during the sessions leading up to the show, the student
will be given roles to act out. In creating the materials for the performance, students were assessed on the
permanent product and their ability to complete #sktfollow directions and remain on task. In completion of
the materials, the students covered a variety of the Developmental Learning Levels, which are used to asses:
student sé progress.

Family Interactions:

Parents were notified about the perfarme through the postcard (that the students created) that was
sent home. In being the audience for the performance the parents have the opportunity to experience what tr
children learned in preschool. In addition they also are given a taste of théafaswdture. Parents who visit
the preschool were also notified personally. In addition, parent conferences were the week before the unit on
Hawaii took place, and parents were also notified that the performance would take place shortly. In the
performane, the parents have the opportunity to participate in the dance and all materials will be given to thel
as souvenirs.
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Sample 2

Maighain Arkoosh
October 25 29, 2004
Unit Plan

Pedagogy Assessment

Classroom and Studen t Characteristics

Teacher Candidate Maighain Arkoosh Date: October 27, 2004

School Sacajawea Middle School District: District 81

Lesson Title Writing a Business Letter (Persuasive Writing)

Classroom rules and routines that affect tle lesson:

Il n alignment with Sacajaweaods disciplinary progr
the classroom (Sacajawea citation slip with point scale is attached). Minor classroom disruptions, such as
speaking out of turn orgeforming actions that cause -aéfsk behavior, will result in the student being given a
Adot . O Students will be notified when given a d
or six in a week will result in a citation. Citat®mwill also be given to students who are frequently unprepared
for class (defined as student coming to class without all required materials) or tardy (defined as student not
being in his or her seat with all required materials when the bell rings). ghhgtudents are allowed to

choose their seating, the seating arrangement may be altered if the instructor deems necessary.

Three to five minutes of free time may be earned at the end of class to reward on task behavior, hard work, a
class participation.

Physical arrangement and grouping patterns that affect the lesson:

There are six tables in the classroom that can accommodate three students each. There is no seating chart;
therefore, students are given the privilege of choosing their seats. Aisaunar table in the front of the

classroom is ideal for individual (orwone) discussion or small group settings. The sgroular table will

be utilized during the I esson as a fAconfereithce t
the teacher. On the window side of the room there are four computers that students will use during this lessc
to type business letters. Students may also use computers during earned free time at the end of class.

Total number of students: 9 Femalkes: 2 Males: 7
Range of abilities in the classroom:

1. Eight students have been diagnosed with a specific learning disability.
2. A physician has diagnosed two students with Attention Deficit Hyperactivity Disorder.
3. One student is diagnosed with OppositibDefiant Disorder (has multiple behavior concerns with peers
and adults) and Adjustment Disorder with mixed disturbance of emotions and conduct.
Racial/Ethnic/Socioeconomic composition of the classroom:

African American: 1
Native American: 1
Caucasian: 7
Socioeconomic status of the students ranges from upjlelle to lowermiddle class.
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Students who are limited English proficient (LEP): O
IEP Objectives that are pertinent to the lesson:

e Student will demonstrate fluency by writing complete senteatdse grade four level using a variety of
simple and compound sentences with 100% accuracy in four out of five attempts as measured.
Evaluation Method: Teacher observation and completed writing assignments.

e Student will demonstrate conventions by spglhigh frequency words accurately at the grade four
level with 100% accuracy in four out of five attempts as measured. Evaluation Method: Teacher
observation and completed writing assignments.

e Student will demonstrate fluency by combining and expansimgences at the grade five level with
100% accuracy in four out of five attempts. Evaluation Method: Teacher observation and completed
writing assignments.

e Student will edit own work and that of others for conventions at the grade five level withad@dacy
a minimum of three times. Evaluation Method: Teacher observation and completed writing
assignments.

Instructional Plan

Grade Level Learning Targets
Essential Academic Learning Requirements in Writing:

1.1Develop concept and design: Benchmark2 Grade 7

To meet this standard, the student will:
¢ Demonstrate elaboration through examples, details, facts, and/or reasons, etc
e Use effective organizational structures; construct sequenced paragraphs using effective transitions.
e Write coherent paragraphs

1.2Use style appropriate to the audience and purpose: Benchmarki2Grade 7
To meet this standard, the student will:
e Choose voices appropriate to different genres and audiences.

1.3 Apply writing conventions: Benchmark 27 Grade 7
To meet this standard, tlseudent will

e Apply capitalization and punctuation rules correctly.

2.1 Write for different audiences: Benchmark 21 Grade 7

To meet this standard the student will:
e Write for distant audiences such as pen pals and community members
Draft: Benchmark 2 7 Grade 7

To meet this standard the student will:
e Elaborate on an initial idea.

3.5 publish: Benchmark 2i Grade 7

To meet this standard the student will:
Produce a legible, neat final product
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Learning Targets Used to Meet Individual Student Needs

1.1Develop cacept and design: Benchmark I Grade 4
To meet this standard the student will:
e Represent one main idea or topic in text
¢ Include relevant details
e Elaborate on details to enhance or support main ideas
e Organize text with a clear beginning middle, and epdtfal, sequential); use transitions to construct
logical order
e Use paragraphs to organize text.

1.2 Use style appropriate to the audience and purpose: BenchmarkilGrade 4
To meet this standard the student will:

e Communicate own perspective and ideas

e Demongrate awareness of the audience

1.3Apply writing conventions: Benchmark 117 Grade 4
To meet this standard the student will:

e Write complete sentences

e Spell agelevel words correctly in the final draft

3.2 draft: Benchmark 17 Grade 4
To meet this standattie students will:

e Use their own vocabulary, spelling, and drawings.

3.5 publish: Benchmark 1i Grade 4

To meet this standard the student will:
e Select a display form and publishing options such as book or a poster
e Produce a legible final product.

Assesment Strategies

Varying assessment strategies (formal and informal) will be used to determine that the lesson has positively
impacted student learning.

1. A Daily Oral Language exercise from lesson one of this unit will be used as a pretest to assass stid
prior knowledge of the business letter format. The D.O.L. will becggliected by students. Students
should record their errors by circling them as the instructor reviews the appropriate changes with the
class. The student should write the towamber of his or her errors at the top of the D.O.L. worksheet
and hand it in to the instructor. The instructor will check each worksheet again to assess whether or n
the student was following along during the smifrect procedure. If the instructimds any errors that
have not been circled by the student that should have been, the instructor will review that particular
section with the student on a one on one basis. A percentage score will be given equivalent to the
number of errors missed outthe total number possible. The score will be recorded in the grade book.
The D.O.L. worksheets are corrected based on the key.

2. The instructor, postompletion, will check exercise 55 using the key (attached to end).
3. Student business letter to the edito
a. Each studentés business letter wildl be scor e

aides will edit spelling, punctuation, and other grammatical errors in rough drafts. Students will be
asked to give their letters to a classmate toembibefore giving it to the instructor. The instructor

will edit the paper in a one on one setting that allows for feedback. Prompts will be given to
encourage selforrections. Praise will be used to award self corrections.
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Grouping of Students forInstruction

e Students will read the business letter on pg. 82 of Exercise 55 as a class. The instructor will ask for
volunteers to read the letter aloud as his or her classmates follow along with their own copies. At the
end of each part of the lettéhe teacher will pause the reading to discuss each individual section.
Special attention will be paid to punctuation, which is unique to business letters.

o Part B of Exercise 55 will be completed as a class. Students will be asked to record thisbiuetheir
sheets. The teacher will read the statements provided about the letter and prompt student responses.
The teacher will also encourage sadirrection through verbal prompting.

e In Part A of Exercise 55, students have the opportunity to work alonéloa partner. This section
will be corrected as a class. Students will be asked t@setct their mistakes as the answers are
given. The number wrong should be circled at the top of the page. Prior to correcting the students,
remind them of themmportance of academic honesty when correcting your own paper (may tie in to the
Character Counts, homeroom lesson).

e The teacher will provide students with the correct heading and inside address for their letters to the
editor. Students will work individdly when writing their letters. To prevent unnecessary distractions,
off-task behavior will be reprimanded with dots. A preliminary warning about the dots will be given at
the start of the lesson. The instructor and classroom aides will be availab®nmer any further
guestions and to provide redirection, prompts, and praise specific reinforcement.

Multiple Approaches to Learning

The lesson is broken down into different sections, which provide the opportunity for group and individual work
situations Most verbal instruction will also be available in printed form for students to accommodate for visua
learners. Important information that is not presented in the form of a handout will be posted on either the

bl ackboard or t he ctiiies wilalsomba podted so tHathseidentsawil &row exactly what

to expect for the day. Very structured learning activities are paired with activities that require creative though
to challenge and engage different learning styles.

Respondingtost dent sdé cul tur al backgrounds

The writing prompt leaves room for vast creativity. Students are encouraged to incorporate their own culture:
or family traditions into their papers. Topics ranging from politics to education were discussed in an early cla:
during a brainstorming session, which anticipated writing these business letters.

Accommodations

Verbal instructions will be provided in a visual format.

Prompts, physical and verbal, will be provided, as needed, by the instructor and aides

Individual d@tention and redirection will be provided as needed.

A brainstorming sheet which compiles the topic ideas from the different Language Arts classes during
brainstorming sessions will be provided for students who are having difficulties narrowing down or
thinking of their topics.

Prior Knowledge, Skills, and Experiences Relevant to the Lesson:

e Students will use the knowledge and skills gained from a recent lesson (attached) on writing good
paragraphs. Students wil |l @ ther lettehse fgood par a
e Students may draw from previous experiences and knowledge to gather information for their letters.
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Student Motivation:

e The potential of having the studentsodo |l etters
to put forth tleir best effort. Remind students that this is a chance they have to let their opinions be
heard.

e On task behavior and hard work is rewarded with praise and five minutes of free time at the end of the
period.

Instructional Materials, Resources, and Technlmgy
A variety of materials, resources and technology will be used throughout this lesson.

Attached newspaper magazine articles.
Exercise 55

Parts of a Business Letter, handout
Whiteboard

Computers

Letters home

Community Resources
In addition to usinghewspaper and magazine articles to generate topic ideas, students were encouraged to w:
their local news. After a final product (typed and edited by peers and teachers) is complete, the articles will b
sent to the Spokesman Review with the hope thaesof them will be published.
Home Connection
If a student falls behind on work that we are doing in class, a letter will be sent home explaining missing or
incomplete assignments to be finished as homework over the weekend. The sheets are duetdktbgn
parent on Monday with finished homework.
A letter will be sent home to inform parents of what we are doing throughout this unit.
Review

The teacher will review what we have learned so far about the business letter format. This will leslfbilow
going through a detailed description of the business letter format.

Questioning Opportunities
Questions are welcome throughout this lesson, including the editing process. Creative thought is encouraget
Introduction
The introduction will take plze in form of a class discussion. Students will follow along on their handouts as
the teacher describes each part of the letter in depth. Student directed questions will informally assess stude

understanding of the lecture topic.

Discussion

1. Writing abusiness letter.
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a. A business letter has six parts. The instructor will lead a discussion focusing on the business

| etter provided in the AWriting a Business
evaluated as a whole, each of the sixguaill be looked at individually.
I. The Heading

1. The heading of the business letter is in the upper left corner of the paper. It
i ncludes the senderds address and th
ii. Inside Address
1. The inside address of the business letter includes the nanaeldess of the
person the sender is writing to.
iii. Greeting
1. The greeting is the opening piece of the letter, which addresses the person(s) the
sender is writing to. The greeting of a business letter is punctuated with a colon.

iv. Body
1. The body of the letter etains the actual message or purpose of the letter.
v. Closing

1. Closes the letter, punctuated with a comma.
vi. Signature
1. Senders name printed and signed.

Learning Activity

After discussing each of the six parts, pass out exercise 55.

¢ Read the letter on page 8Rthe exercise aloud for the class. On the reverse side, answer the
guestions in part B as a class. The teacher will read the statements out loud and encourage stude
responding.

e Students will answer part A of exercise 55 in partners. We will thesvgothe answers as a class.

Review
The teacher will give a review on writing good paragraphs. Students may refer to their handouts from
the previous lesson as a visual prompt if needed (the instructor has extras in case of lost papers). Foc
wilbe placed specifically on the figood paragr aj

Learning Activity

Students will begin their own rough drafts of
does America mean to you.o T ht ifram marsy diffecent angless t r
On the board, give the students the name and address that they will be writing to. Ask that they includ
all of this information on their rough draft in the business letter format.

Closure
Once rough drafts have been coetpl, students will type their letters, participate in the-pdémg

process, and confer with the teacher as any final changes are being made to the letter.
Final copies of the letters will be mailed directly to the Spokesman Review.
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Sample 3
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